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Abstract
This chapter explores the question ‘Is Shakespeare perceived as one of the
powerful global icons through which local education is westernised?’ in
Japan. It foregrounds the perceptions of people studying and teaching
Shakespeare in Japan in the early twenty-first century. The chapter
demonstrates that some of these perceptions around Shakespeare in Japanese
higher education are predicated on a binaric understanding of Shakespeare as
the ‘foreign’/’other’/west, distinct from the ‘indigenous’ /’our’/East Asian.
His foreignness is perceived varyingly from positive to malignant, with
reference to the nature and purpose of subject English; the use of western
productions in the classroom; and the delivery of a westernized ‘world view’
through Shakespeare. However, other perceptions explicitly or implicitly
trouble this supposed polarity, emphasising Shakespeare as (adapted to be)
local, regional and Asian, in terms of perceptions of his bawdy humour,
affinity with Japanese history and culture, and use of locally-made or -
inflected resources.
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This chapter explores the question ‘Is Shakespeare perceived as one of the
powerful global icons through which local higher education is westernised?’
with regard to Japan. A ‘global icon’ can be defined as someone whose name
needs no gloss to be instantly recognisable to households internationally.  The
westernisation of education invokes a process in which provision becomes
‘western in character’, adopts, is brought or comes ‘under the influence of the
culture, economy, or political systems of Europe and North America’ or ‘the
Anglophone model’.  It is particularly interesting to explore whether or not
Shakespeare is perceived as one of the powerful global icons through which
local higher education is westernised in Japan given prominent accounts of its
fluctuating relations with the rest of the world. Recently, there is the claim that
‘It is the most resistant Asian country to English, maintaining a national
language system; it tends to do things differently in many spheres to the
Anglophone model’ with considerable success. Hence, ‘it is one of the countries
which seems to challenge, albeit perhaps not consciously, the popular
assumption that perhaps the Anglophone way is the most efficient’.
Historically, there are its periods of isolationism and nationalism; ‘opening up’
and being forcibly opened up to western influences; military occupation,
continued military presence, and direct intervention in shaping Japan’s school
system and curriculum design after World War II. Many of these heavily
involving the United States as well as Britain, through the Anglo-Japanese
Treaty of 1902.  These are highly relevant contexts, even explanations, for
Shakespeare’s place in Japan. Existing research has established the role
Shakespeare was made to play, for example, in westernising and modernising
traditional Japanese theatre as part of the wider ‘Meiji Restoration’s
sycophantic adoration of Western literature and mores’ in its ‘dramatic drive for
innovation and development’ and to compete with, the global dominance of the
British Empire.  There is less research available, in English, on the effect of the
Meiji Restoration on Shakespeare in education. Although it is still
overshadowed by attention to Shakespeare in education in Britain’s former
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colonies, publications on Shakespeare in Japanese classrooms are flourishing at
the start of the twenty-first century: see issues six, seven, thirteen and sixteen of
the British Shakespeare Association’s Teaching Shakespeare for examples of,
what Bi-qi Beatrice Lei has called, the ‘showcasing’ of Shakespeare in Japan,
where individuals present their experiences of and guidance for teaching or
studying him.  There is a dominant focus in such work on what Shakespeare is
done, when and how, i.e. what pedagogies are used—students’ perceptions of
and visions for Shakespeare. Publications that go beyond such showcasing
include Daniel Gallimore’s and Uchimaru Kohei’s critically- and historically-
engaged work on Shakespeare in Japanese classrooms and educational
publishing.

The previous chapter in this book, by Uchimaru, suggests that the attractiveness
of Britain, in and somewhat beyond Meiji Japan, was predicated on—and went
hand in hand with—a deficit view of Japan as an inferior nation in desperate
need of modernisation expressed in critiques written by its own sons (with
some dissent from intellectuals and authors such as Natsume Sōseki and
Fukuhara Rintaro).  Facility in English was held to be important less for
communicating with English speakers than for gaining knowledge about
‘manners and customs’, ‘thoughts and feelings’, morals, values and culture
from Anglophone countries with which to ‘improve’ Japanese citizens.  It is
hard to imagine this scenario persisting today given either, depending on who
you read, an apparent role reversal—Britain’s seeming pursuit of isolationism
(exemplified through its withdrawal from the European Union) and Japan’s
overall growth in cultural and economic power, notwithstanding its economic
stall in the 1990s—or Japan’s determined galapagosuzation or
exceptionalism.  One of the concerns of this chapter is the extent to which
western—no longer purely, or primarily, British—models and products are
constructed as desirable in Japanese higher education. Uchimaru explains that,
as the twentieth-century progressed, Shakespeare’s place in Japanese higher
education was articulated more critically, even as he continued to be a mainstay
of studies of English literature and language. He argues that currently
‘Shakespeare is being marginalised in Japanese higher education, largely due to
competition from career-oriented education’ faced by the liberal arts and
humanities.  So, this chapter’s key question might be restated as, in twenty-
first century Japan, ‘Is Shakespeare still perceived as one of the powerful global
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icons through which local higher education is westernised?’

In the following section, I critically relate the methods used in researching this
chapter from 2014 to the present. Subsequent sections answer the question ‘Is
Shakespeare still perceived as one of the powerful global icons through which
local higher education is westernised?’ affirmatively. They do so by analysing
university educators’ and students’ constructions of the nature and purpose of
subject English; the use of western productions in the classroom; and the
delivery of a westernised ‘world view’ through Shakespeare. I then demonstrate
contrary instances in which Shakespeare is not perceived to westernise
Japanese education, or in which his teaching can be seen to resist or
problematise westernisation. These include the negotiation of possible affronts
to cultural sensibilities caused in Japan by Shakespeare’s shimo-neta  or bawdy
humour as well as the demands of western pedagogies (i.e. pedagogies
perceived to be western in origin); an emphasis on Japan’s affinity with Britain;
and the use of local cultural products to teach Shakespeare.

5.1. Researching Shakespeare in Japanese Higher
Education
The question explored in this chapter is adapted from one originally posed by
Sonia Massai in her book World-wide Shakespeares: ‘Has Shakespeare become
one of the powerful global icons through which local cultural markets are
progressively westernised?’.  Massai posits secondary and tertiary education
as modes of cultural production alongside theatre, film and other media.  I
have altered the wording of Massai’s original question, not only to focus on
higher education rather than strictly cultural markets, but also to remove any
suggestion that this is a longitudinal study (‘progressively’ has been deleted) or
that it will measure a cause-and-effect relationship between Shakespeare in
higher education and westernisation. The chapter will demonstrate that some
perceptions of Shakespeare by stakeholders in Japanese higher education are
predicated on a binaric understanding of Shakespeare as the
‘foreign’/’other’/west (with foreignness perceived varyingly from positive to
malignant) distinct from the ‘indigenous’/’our’/East Asian. Other perceptions
trouble this supposed binary, explicitly or implicitly, drawing on concepts such
as nationalising, localising, regionalising and Asianising Shakespeare.  They
reject, as Thea Buckley terms it, ‘a simplistic east-west binaric axis’ in favour
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of recognising ‘multidirectional complexity’ and ‘glocal inter- and
intraculturalism between multiple local and global centres’.  So this chapter
contributes to rewriting a dominant and overly-simplistic narrative of west-east
influence on Shakespeare pedagogy.

It draws extensively on articles, written and published in English, by
contributors from Japan. They were received in response to my calls for papers
for the British Shakespeare Association’s Teaching Shakespeare. This is an
international, cross-sector publication for Shakespeare educators (teachers,
lecturers, theatre and heritage workers mainly) freely available online and read
in over sixty countries. I founded it in 2011 and continue to edit issues two or
three times a year. The articles analysed here that appear in issue 6 were
received in response to a call shared through multiple international, regional
and local Shakespeare associations. Those in issue 13 of the magazine were
volunteered by the organisers of a symposium, Shakespeare Film East West, co-
organised by Waseda University and the University of Birmingham. Issue 16
similarly came out of a symposium on the teaching of Shakespeare in Japan
held at Toyo University in January 2018. A couple of the articles drawn on in
this chapter were commissioned by me for general issues. I gave little guidance,
beyond house style, to these authors or the guest editors of the themed issues.
Each contributor was asked to write between five hundred and two thousand
words on their experience of Shakespeare as an educator and/or student from/in
Japan. To offer some insight into the demographics of the contributors, the
majority of participants and contributors were Japanese nationals, the rest UK
or US foreign nationals working in Japan, mostly on a permanent basis. Some
are postgraduate students as well as educators in higher education.  Both
public and private universities are represented.  Although Shakespeare is
rarely a compulsory subject at university, contributors come from a variety of
departments and programmes: mostly English departments (language and
literature), but also law, global studies, life design, liberal arts and lifelong
learning offered by institutions affiliated with universities (but not awarding
degrees).  Many academics who might identify their home discipline as
English Literature teach both English majors (e.g. British Literature, British
Drama) and non-English majors (e.g. law and life science students studying
English as an Additional Language or EAL). The educators represented in this
chapter are working at undergraduate, postgraduate and non-award level. Their
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voices are crucial to this research given the absence of educators working inside
‘the Japanese system’ from much existing literature.

That the articles needed to be written in English for publication in Teaching
Shakespeare  means that the research was self-selecting of educators with strong
written English skills. However, there is a long-held expectation in Japan that
those delivering Shakespeare in higher education are familiar with and skilled
in the English language . Although this research exceeds the sample size of
previous studies (such as the aforementioned publications showcasing
Shakespeare in Japanese classrooms), an obvious limitation of this chapter is
that these educators and students constitute a small sample of the total
population currently studying and teaching Shakespeare in Japan. Additionally,
the sample’s representativeness—or lack thereof—must be taken into account.
For example, the contributing educators consider themselves, in some respect,
experts in and innovators with regard to Shakespeare and/or pedagogy. They are
also sufficiently self-motivated to write about their experiences. Apart from
these contributions to Teaching Shakespeare articles, this chapter is also
informed by my attendance at and participation in a range of Shakespeare-
related activities in Japan since 2014: teaching classes as a guest lecturer;
informally mentoring small groups of undergraduate and postgraduate students;
auditing and presenting at academic symposia; participating in student
rehearsals; watching productions; auditing and presenting at public events for
educators, students and Shakespeare enthusiasts. A limitation of my interactions
is that they were all conducted in English (or that, occasionally where Japanese
was spoken, I was dependent on translation into English by multilingual
colleagues or students) so there is the possibility of mistranslation, missed
nuances of speech, or that some English as an Additional Language (EAL)
speakers may not have felt as free or secure in their articulation as when
working in their first language.  I have written on the challenges, benefits and
pleasures of such outsider research more widely in the introduction to this book
as well as in a dedicated blog post published by the British Sociological
Association.

To a lesser extent, this chapter draws on vox pops that I undertook with
students at several higher education institutions for Teaching Shakespeare.
They were drawn from universities in Tokyo and Kyoto as well as
(relatively) smaller places like Gifu, Nishinomiya, Sendai and Takasaki.
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Additionally, many of the articles quote students’ anonymous course feedback
or surveys (again, anonymised) undertaken with students by the article authors.
To help understand these students’ perspectives, I offer here a brief sketch
characterising Japanese students’ experience with Shakespeare—although it
cannot capture the full range of experiences. Although popularly extracted in
EAL readers until the mid-twentieth-century, the plays are not generally now
taught at high school.  However, school students may learn about Shakespeare
as a historical figure from their world history textbooks.  Additionally,
Igarashi Hirohisa and Anthony Martin argue that ‘“Shakespeare” is not entirely
foreign to’ higher education students in Japan but may instead be something to
which they have had ‘significant exposure’, if serendipitously and unwittingly
instead of through educational policy.  An example they give is that students
may have unknowingly encountered him in the EAL classroom:
‘English learning materials used in Japan are dotted with quotations from
“Shakespeare”’, although they are not always identified as such.  For instance,
‘“All that glitters is not gold” is often quoted in English grammar books to
illustrate the proper use of “that” as a relative pronoun. “To be, or not to be” is
quoted to demonstrate the use of the to-infinitive’.  Moreover, young adults in
Japan are familiar with the figure of Shakespeare and snatches of his work
through their incorporation into domestic popular culture. As Uchimaru
explains, ‘Shakespeare’s plays are employed as material resources to exploit for
Japanese youth culture, including anime  and manga’.  Igarashi adds songs,
television dramas and commercials—as well as reminding us of the long history
of translations, stage and film productions of Shakespeare in Japan—to this list
of local cultural appropriations of ‘stories, moments and famous speeches’.
Furthermore, he cites various twenty-first-century examples of British theatre
and BBC Shakespeare productions that circulated reasonably popularly in Japan
in cinemas and on DVD. Rarer yet than these experiences of Shakespeare, but
still a source of contact, are touring theatre groups, student and, occasionally,
school productions.  However, reading Shakespeare’s works in early modern
English  editions or extracts is repeatedly identified by educators as being too
hard for both school and university students in Japan: some perceive this to be
exacerbated by the lack of attention given to reading sizeable literary texts, in
any language, at school.  Shakespeare is not necessarily a compulsory subject
at university, even for English/modern language majors. This may be more
common where a choice is offered between studying English and American
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literature.  To summarise, Japanese higher education students are likely to
have encountered a phenomenon called ‘Shakespeare’ by the time they reach
English classes at university, but not to have studied his works.

5.2. Shakespeare for Global Jinzai and English as
an Additional Language
That learning English problematically involves westernisation has already been
made evident in this book.  With the particular example of Shakespeare,
chapters two and three testify that studying language frequently involves
encountering literature written in that language as well as cultural mores,
predominantly from the west rather than the wider, English-speaking world.
Uchimaru established in Chapter 4 that the study of English in Japan since the
late 1800s onwards has been no different. This westernising effect of learning
English—entailing coming under the influence of (among other things) the
culture of Europe and North America—is actively sought in certain contexts
and by certain stakeholders in education.  This is true of Japan, from
Uchimaru’s description of the Meiji period’s equation of westernisation with
modernisation and imperial power to something I focus on in this section: the
idea that learning English (on the assumption that it is the global lingua franca)
is a key aspect of ‘global jinzai’ or ‘globaru jinzai’. Otherwise known as global
talent, global personnel and global human resources, the notion of ‘global
jinzai‘ has been foregrounded in Japanese higher education, especially since
the ‘burst of Japan’s bubble economy in 1991’.  These global personnel
should graduate with the potential to study and work abroad, be interested in
and understanding of different cultures, and able to use foreign languages for
professional communication. Under this banner, a particular target has been
improving Japanese graduates’ speaking and listening  skills in English, which
have for a long time been regarded as a weak point of EAL in Japan (with
Japanese students EAL generally held to be weaker than in neighbouring
countries).  Gallimore notes that at the time of his arrival in Japan in 1987—
roughly three decades prior to the report Motoyama Tetsuhito cites—‘there was
a perception that while educated Japanese people could read English, they
lacked the skills and confidence to communicate in English with native
speakers ’.  This is often explained by citing the context that ‘spoken English
is not necessary in daily life, and Japan still retains a strong national language
system’, the lesser place of English in schools (especially primary schools) in
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Japan than in neighbouring countries, and the pressure on graduates to ‘have
the qualities and skills to cope in the international arena [plus]…a stable
Japanese identity’ ahead of being a global citizen.

This focus on particular aspects of, or approaches to, EAL has been enshrined
in Japan’s education policy. Evidence of this in higher education institutions,
and its consequences for Shakespeare, includes an article by Motoyama,
who teaches Shakespeare as part of EAL education in Waseda University’s law
school. He cites as an influence on his course design the final report of the
Japanese Ministry of Education, Culture, Sports, Science and Technology
(MEXT)’s Committee to Form a Grand Design for Education and Research for
the twenty-first century’s call for ‘education that makes discussion in English
possible’.  Motoyama explains the effect of this report on the work and
curricula of Waseda Law School. Its ‘non-area-major faculty members’,
including Shakespeareans, have offered ‘language and general education
courses’ informed by their own humanities and social sciences disciplines,
including ‘a tutorial-style class in Shakespeare’ since 2006.  The idea of such
content- and task-based classes is to ‘make students functional enough in
English to be able to study law in English when necessary’ and to take part in
‘academic discussion’ in English.  Additionally, students in the law school
commented that studying Shakespeare enhanced their understanding of the
culture and attitudes that have shaped English law.  Umemiya Yu’s article in
the same issue of Teaching Shakespeare cites a survey of school-leavers
undertaken by MEXT to highlight that students have internalised their national
government’s concern and to explain their enthusiasm for studying English,
including courses on Shakespeare.  He has recently developed an online
teaching activity with students reading aloud, then submitting audio recordings
of, and receiving feedback on monologues from Shakespeare to develop their
spoken English. There is a particular emphasis on accent, pronunciation, stress,
fluency and speed.  Where Shakespeare is included in English classes in
twenty-first-century Japanese higher education, especially for those not
majoring in Literature, it is because lecturers, such as Motoyama and Umemiya,
have made a convincing argument for Shakespeare’s being ‘inextricably
tethered to English-language ’ speaking and listening  ability, including its
benefits to vocabulary.  On the flipside, the policy emphasis on English for
global jinzai—sometimes framed as a focus on English as skills  over content;

37

38

39

40

41

42

43

44



26/04/2021, 20:43e.Proofing | Springer

Page 10 of 48https://eproofing.springer.com/books_v3/printpage.php?token=…7E-Ea1Mye-4oRfGpTB8wfIhrxdPGTHyf7jlm__4WABsQFXWQ9P2HE-Q-RPd

‘English language’ rather than ‘English literature’; or ‘communicative
competence’ rather than English as a ‘cultural and literary subject’—means that
Shakespeare, as a literary giant, can be seen as getting in the way of learning
English for professional communication.  Some lecturers report being asked
not to cover Shakespeare, or have the time they spend on it, in their English
language  classes, limited.  The ‘stampede towards English as a global
language’, specifically English for global jinzai , has split attitudes towards and
behaviours around teaching and learning Shakespeare in Japan, perhaps along
the lines of institutional ethos: liberal versus utilitarian education, embracing
versus shunning.  Thus, it sometimes transpires in twenty-first-century
Japanese higher education that Shakespeare is perceived as not westernising
enough or, rather, not functionally westernising enough.

5.3. Western Productions for Teaching
Shakespeare
Given the emphasis shown above on Shakespeare for EAL and the Anglocentric
nature of much English language  teaching, it is not surprising that western,
Anglophone productions and adaptations of the plays dominated these
educators’ and students’ experiences of Shakespeare in the classroom. Given the
further value accorded to learners interacting with native speakers  in many
Japanese educational institutions—demonstrated by the use of native English-
speaking teaching assistants in schools and lecturers in universities—it is
perhaps also predictable that the majority of productions were not just
Anglophone but western. Any attempt to explain the favouring of western
Shakespeare productions with reference to a lack of availability of non-western,
English language  Shakespeare productions would be questionable in the digital
age where online resources such as the Asian Shakespeare Intercultural
Archive and MIT Global Shakespeares websites are freely available. Rather,
watching British and American Shakespeare productions or adaptations on
screen is portrayed by several educators in Japan as satisfying students’ need to
listen to native speakers  in order to improve their communicative ability in
English.  That is to say, the perceived westernising influence of these
productions is strategically courted by some educators. For others, however, the
films’ geographic origins seem incidental: what matters is the sense that
students engage better with films of Shakespeare than with reading tasks,
especially as an introduction to or overview of the plot—something not unique
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to EAL Shakespeare classes. Productions mentioned include Henry IV, part 1
from Shakespeare’s Globe, directed by Dominic Dromgoole (2010); the BBC’s
Hollow Crown (2012); the BBC’s Two Gentlemen of Verona (1983) in a version
with both English and Japanese subtitles; Baz Luhrmann’s Romeo + Juliet
(1996); and Michael Radford’s The Merchant of Venice.  Koizumi Yuto,
writing about teaching at Waseda University Writing Centre and Komazawa
Women’s University, describes teaching Shakespeare, specifically A
Midsummer Night’s Dream and The Merchant of Venice, using two ‘modern
films featuring Shakespearean lines, characters’ and plot moments: Dead Poets
Society (1989) and The Man Without A Face (1993).  Similarly, Morinaga Koji
shows Anglophone films that quote Shakespeare as part of a focus on ‘The
Poetry of Film’ such as Sense and Sensibility and Mrs Dalloway. Marie Honda
taught The Taming of the Shrew drawing on American screen adaptations of the
play such as the Zeffirelli film, Kiss Me Kate, 10 Things I Hate About You, and
the TV drama Gossip Girl, as well as Japanese spin-offs detailed below. These
films range through the genres of literary adaptation, drama, romance, romantic
comedy, crime and Shakespop, glossed by Christy Desmet as ‘Hollywood teen
Shakespeare’.  Desmet’s article usefully puts into perspective for readers that
Shakespeare and western productions of his work, encountered as part of
curricula and assessments, are a minute part of the cross-cultural traffic these
students partake of and participate in.  Shakespeare is not the prime
westernising force in their lives: they are independently, avid consumers of
western film and this enthusiasm is used by educators to engage them with
Shakespeare, a less familiar western text.

Another way in which Japanese higher education students may encounter
western productions of Shakespeare is through touring Shakespeare companies.
The two occasions on which Machi Saeko recounts hosting a British
Shakespeare touring company, TNT, at Japan Women’s University not only
introduced students to the experience of hearing Shakespeare’s English spoken
by native speakers , but also to western theatre productions and conventions,
including purportedly western values around gender, sexuality and equality.
This is in line with rationales articulated for subject English as extending
students’ realms of experience, making them ‘open-minded’ and ‘flexible’,
understanding ‘themselves and the world around them’ no longer dominated by
the local or national but international or global,  producing ‘more cultured,
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critical and sympathetic world citizens ’, ‘challeng[ing their] existing social
consciousness’ and addressing ‘issues of importance’.  Machi observes that the
touring production did not overtly introduce the audience to movements
promoting and legislation around contemporary LGBTQ+ rights movements in
the west.  However, she suggests that the students may have made connections
between this western play’s LGBTQ + resonances, heightened by its gender-
blind casting of Maria, and international current affairs, such as the LGBTQ+
community’s fears about backsliding on their rights under Trump’s leadership of
America. Furthermore, she suggests they may have linked the production to
institutional discussions about the inclusion of transgender students at Japan
Women’s University and national legislation on gender reassignment in the
2017 Family Register Law. Machi articulates support for what she perceives as
progressive, western thinking about sexual equalities in Japanese policy and
society in her statement that:

…the world has entered a new phase in terms of the concepts of gender, sex,
masculinity, and femininity; their definitions are becoming more varied and
flexible than they used to be. Unfortunately, LGBT rights and understanding of
transgender issues in Japan are relatively behind compared to the US and some
countries in Europe.

Supposedly, western-style approaches to gender and sexuality are cast by this
educator as desirable in Japanese education and society, and Shakespeare is
welcomed as one possible stimulus to reconsidering local (Japan Women’s
University) and national (Japanese) constructions of them: ‘I hope that the
opportunity to watch Twelfth Night has not only inspired the students to learn
more about the English language , culture, and plays, but has also given them
the chance to question our notions of gender, humanity, and love’.  There are
resonances here with the historical aims for Shakespeare in Japanese higher
education expressed by Uchimaru, even if the outlook that studying
Shakespeare is supposed to instil has shifted. In addition to exposure to western
Shakespeare productions, on film or stage, as part of studying Shakespeare in
Japanese higher education, Honda helps students to visualise early modern
England by showing them photos of Shakespeare’s Globe alongside
Shakespeare in Love. Furthermore, she looks at eighteenth-century Shakespeare
adaptation by teaching students about The Tempest by William Davenant and
John Dryden and King Lear  by Nahum Tate.  Tink developed students’
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awareness of the plays’ historical context, asking them to explore extracts from
Elizabethan sources, such as An Homily against Disobedience, as well as
western literary criticism as diverse as E.M.W. Tillyard and Phyllis Rackin.
Kenneth Chan used multiple, English, short stories of the set play with his
classes, by the Lambs  and E. Nesbit.  Thus, teaching the global icon
Shakespeare sometimes entails the use—even the multiplication—of other
western texts in the classroom.

5.4. Japanese Resources for Teaching Shakespeare
However, there is also evidence of the use of Japanese-originating teaching
resources in the Shakespeare classroom in Japanese higher education. Their use
troubles notions of Shakespeare as a powerful global icon through which local
education is straightforwardly westernised. These resources are one way in
which domestic or Asianised texts are brought into the English classroom in
Japanese higher education that counterbalances with the western productions
and additional texts cited above. Obvious examples are the textbooks for
teaching EAL produced by Japanese publishers, including those with a literary
focus.  Others include haiku in Japanese being brought into the classroom to
read alongside Shakespearean verse and Japanese translations of Shakespeare.
A benefit of the latter was described by one of Honda’s students thus: ‘Japanese
lines move my heart more directly’.  For this student, experiencing
Shakespeare in Japanese had a greater affective impact and was thus more
engaging. Beyond strictly literary examples, Honda describes using Japanese
manga  such as Hanayori dango, translated as Boys over Flowers, in her session
on The Taming of the Shrew (more details on this below). Matsuyama Kyoko
similarly used Japanese-language manga and anime  in her classes at
Komazawa Women’s University: not ‘study manga’, which offer a beginner’s
edition, but popular titles in their own rights which incorporate Shakespearean
quotation or adapt his plotlines.  These include Seven Shakespeares and Seven
Shakespeares Non Sanz Droict by Harold Sakuishi, Black Butler by Toboso
Yano, Blast of Tempest by Shirodaira Kyo, Sano Arihide and Saizaki Ren, and
Requiem of the Rose King by Kanno Aya. Matsuyama perceives them as
highlighting key themes in the plays and conveying to students details about
British history  and culture, despite their Japanese origins—or because of them:
perhaps, as Japanese cultural products, they assume less knowledge of the
plays, British history and culture on the part of their readers than western
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equivalents. She also notes that these Japanese texts sometimes talk back to the
Shakespearean originals. For example, they criticise Shakespeare and his
western audiences’ fondness for tragic ‘bad-end’ plays, rewriting them to fit
with Japanese sensibilities concerning appropriate endings.  That is, they
actively resist western genre conventions used by authors such as
Shakespeare.  Gallimore uses Anglophone manga  Shakespeare editions from a
series by the British publisher Self Made Hero (perhaps inspired by the earlier,
Japanese phenomenon of study manga). These combine cut-down playtexts
from modern-spelling editions of his works with specially-commissioned work
by international manga  artists. Some are identifiably Japanese and create
Japanese settings for the plays; others are not, do not, and their work is
Japanese-inflected only in the sense of following manga conventions which
originated with the creation and popularisation of the genre in Japan. In his
guest editorial for Teaching Shakespeare, Martin argues that the contributors’
use of Japanese or Asianised texts related to Shakespeare means that their
students ‘can gain a knowledge of the various Shakespearean worlds’ and
‘enjoy a process of understanding Shakespeare as part of their own world’; of
Shakespeare de-centred from western  literature and culture as well as the
English language , part of the larger phenomenon of globalising or Asianising
Shakespeare.  In return, the publicising of Japanese titles in an international,
Anglophone magazine contributes somewhat to the reach of Asian Shakespeare
in education beyond that continent.  These scenarios offer some sense of
Shakespeare, not as a global icon through which Japanese higher education can
be westernised, but as a global icon receptive to localisation and Asianisation—
with the results being shared internationally, not just for domestic readers and
audiences.

The home-grown resources used to teach Shakespeare are not limited to popular
visual and audio-visual media: they include bespoke pedagogic resources.
Umemiya describes, in his online lessons using Shakespearean verse to teach
English stress pattern to students in Japanese higher education, requesting
students to avoid watching and mimicking western film or audio recordings of
their set speeches lest they pick up idiosyncrasies. Instead, students are given a
recording of the speech by an expert, Japanese, EAL speaker. These examples
of educators using domestic-made or domestic-inflected resources redress the
situation of over-reliance on west-east flows that, decades previously, Sōseki

66

67

68

69

70

71



26/04/2021, 20:43e.Proofing | Springer

Page 15 of 48https://eproofing.springer.com/books_v3/printpage.php?token=…7E-Ea1Mye-4oRfGpTB8wfIhrxdPGTHyf7jlm__4WABsQFXWQ9P2HE-Q-RPd

and Fukuhara critiqued.  In fact, some of the students went further than their
teachers (who were, after all, Shakespeare exponents) in suggesting local
canonical authors who offer alternatives to the study of Shakespeare, such as
Sōseki and Akutagawa Ryūnosuke. ‘We can learn much from Japanese
classics’, said one student who suggested that Shakespeare be saved for 15-
16 year olds and upwards in Japan (an age by which they deemed students
would have acquired sufficient EAL knowledge and skills). They also argued
for equivalence in artistic merit, and the socio-cultural recognition deserved,
between Shakespeare’s plays and key works in popular Japanese genres such as
manga  and anime , like Studio Ghibli’s Spirited Away.  Their words reprise the
antidote to bardolatory in Japan suggested by older, Japanese, literary criticism.

5.5. Shakespearean Bawdy in the Japanese
Classroom
There is another way in which Japanese culture is perceived to locally
influence teaching Shakespeare, offering some resistance to dominant twenty-
first-century western  norms : the practice of censoring Shakespeare’s bawdy
in editions and performances, avoiding or not explaining passages with sexual
or scatological humour.  In Chapter 4 of this book, Uchimaru suggested that
this practice was introduced to Japan in the 1880s by the American William
Houghton. The following section, however, shows that such treatments of the
text still exist in Japanese universities, though not uncontested, particularly by
lecturers who have studied Shakespeare in the west. Tip-toeing around
Shakespearean bawdy produces a full range of responses from students. Ayami
Oki-Siekierczak describes early twenty-first-century Japanese translators’,
editors’, her own lecturers’ and her students’ struggles with Shakespeare’s
bawdy humour. She suggests that in Japan ‘it is still an option for lecturers to
skip parts of plays that would be considered inappropriate, such as when
Mercutio and the Nurse indulge in questionable sexual eloquence in Romeo and
Juliet’ but argues that ‘without these components, the play loses its appeal’.
From personal experience, she recalls that:

In 2005, in Japan, I was taught by a male…lecturer, who seemed extremely
uncomfortable discussing Shakespeare’s bawdy side with one male and six
female students…When examining [our notes in] the textbook [that] this
eminent scholar had given us, it was remarkable to note that certain passages
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were not covered…Our notes had the same untouched part: bawdy. In the
Shakespeare course I attended in 2007, in the UK, the emphasis on the play was
extremely different. In front of three male and nine female students, a male
professor encouraged us to discuss innuendo in Mercutio’s jokes. Regardless of
gender, we pursued the sexual undertones of the play.

One of the reasons Oki-Siekierczak gives for such bowdlerisation of
Shakespeare in Japanese texts and classrooms is its treatment by some editors
and academics in Japan as a form of shimo-neta , a somewhat illicit humour,
more appropriate to bars than public places or classrooms. Such humour, they
argue, has the potential to impact negatively on students’ esteem for
Shakespeare, to ‘damage [their] image of the genius of Shakespeare’.
However, Oki-Siekierczak questions the sustainability of the divorce between
Shakespeare and his bawdy humour in Japanese education given westerners’
presence in and apparent willingness to talk Shakespeare, sex and scatology in
Japanese classrooms—not to mention the privileging of native English speakers
as Shakespearean experts and authorities. Oki-Siekierczak also problematises
what she perceives as a double-standard around sex and scatology in Japan,
given the widespread availability of and lack of controversy around such
material in Japanese popular culture, even if such content is strongly bounded
in terms of place (particular sections of cities such as Kabukicho in Tokyo) and
time (night-time). She writes:

Why…is the sexual innuendo of the Elizabethan playwright too controversial to
be taught in Japanese classrooms? Japan is a peculiar country in regards to its
treatment of sexuality, which is different on the surface and in its depth.
Exploring the shadows of its cities, it is possible to encounter sexual interests,
from shooting photos of local idols and the sale of sexually explicit manga and
anime, to visiting ‘soapland’, a sensual bathing service.

In trying to implode what she articulates as a national double-standard through
her own teaching of Shakespeare, Oki-Siekierczak found that her students
continued to take a conservative stance to Shakespearean shimo-neta .
Eventually, both parties came to acknowledge different perspectives on the
topic:

In 2014, when I brought an abridged version of Romeo and Juliet , without
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risqué expressions, to a class on [English literature]… my students felt content
with their first Shakespearean experience. The romanticism of this version
fulfilled their expectations. Later on, it was explained that all the problematic
jokes were excluded from the text. Discussion of how students felt about this
omission deepened their understanding of language in Elizabethan plays and
culture, as well as my own understanding of their feelings towards the language
of sexual humour. The students were unanimous in their belief that romantic
love should have been separated from sexual matters by the author, and it was
difficult for them to understand the idea that sensual jokes could be so openly
accepted.

These students spoke back to Shakespeare, troubling his creative choices using
criteria—particularly for adherence to generic conventions—from Japanese
literature, much like the manga  and anime  creators cited previously by
Matsuyama.

This reluctance to consider Shakespeare’s shimo-neta , or view that it debases
his love stories so that they cannot belong within the romance genre, might
depend on the students’ gender, institution or discipline, as well as their level
of study and rapport with the lecturer. Oki-Siekierczak taught at mixed (Meiji
University) and single-sex, women-only institutions (Sacred Heart University).
At Japan Women’s University, also single-sex, Machi’s students wrote
comments on viewing a British touring company’s production of Romeo and
Juliet  that echo Oki-Siekierczak’s students’ attitudes: ‘many students claimed
that they were shocked by Shakespeare’s bawdiness; as one student
commented, “Some scenes were much more rude than I had imagined!”’—
although it is not clear here whether the student was pleased or disappointed at
this revelation.  Additionally, ‘many students shyly admitted that they blushed
when they saw Romeo and Juliet kiss, since kissing in public is taboo in
Japan’.  These comments were made on an already muted version of the
production: Machi reports that the actors had been asked, by whom it is unclear,
‘to tone down the overt sexuality of Shakespeare’s bawdiness for the Japanese
audience, even though they were often able to connect with the audience and
break the ice by the very fact that they were being rude on stage’.  Machi here
weighs the pros and cons of staging bawdy humour for Japanese student
audiences. It challenges expectations of what canonical literature and theatre
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should be, as well as what sort of humour is acceptable in education settings,
but it can also engage student audiences as a novel educational and cultural
experience. Furthermore, even the apparent drawback of performing
traditionally taboo stage business can be embraced with an appeal to global
jinzai: ‘seeing how people danced, kissed and partied exposed the students to a
different set of cultural norms’.  Global jinzai , if not demanding that Japan’s
citizens become westernised, at least demands that they be conversant with
western cultural norms and able to use them for communication and commerce.

To further problematise a binaric understanding of western/Japanese responses
to bawdy, by demonstrating their heterogeneity, Motoyama’s students, at an
elite mixed-sex institution rather than the women’s universities above, are not
perceived to experience Shakespeare’s shimo-neta  as problematic. Rather, he
perceived them to be inspired by it to readily participate in discussion and,
beyond that, to include consideration of the issue in their coursework: ‘Some of
the topics the students chose to discuss concerned the function of
[Shakespeare’s] sexual puns…Many of them wrote about the humour and wit in
the plays’.  Motoyama’s students articulated positively the ‘challenge
[Shakespeare’s bawdy] made to the world-view they had developed “by living
in Japanese society”’ —the challenge Shakespeare’s western treatment of
bawdy made to its treatment in Japanese culture. His article echoes Yang
Lingyui, albeit writing on Shakespeare in Asian theatre rather than education,
who discusses Shakespeare’s ‘use as a new force to challenge some traditional
values that his localizers attempt to renovate or dispel’.  Motoyama perceives
his students embracing Shakespeare as one of the powerful global icons
through which Japanese cultural norms can be questioned and alternative
stances explored. Perhaps, the necessity of performing well in terms of global
jinzai  is strongest at elite institutions given the employment prospects they
project for their graduates.  Alongside the material in 5.2 concerning which
institutions embrace a literary and liberal—versus a communicative and
utilitarian—model of EAL, these differences in the treatment of bawdy by
institution type are suggestive of some of the differences within Japanese
higher education as well as those rooted in gender in Japanese society.  In
summary, textual and pedagogical treatments of Shakespearean bawdy had a
polarising effect. They tended to demonstrate either a resistance to modern,
western norms around its inclusion and explication in texts and classes by some
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students and staff, or a welcoming of the opportunity such content presents to
challenge Japanese cultural norms around sexual and scatological content.

5.6. Western- and Japanese-Style Pedagogies for
Teaching Shakespeare
This section attends to the way in which pedagogies for Shakespeare are
constructed by educators as being western and/or having a westernising
potential but also as encountering local opposition and requiring local
modification. One of the most noticeable ways in which Shakespeare is
perceived to westernise Japanese higher education is through the classroom use
of drama methods.  Kevin Bergman points out that, unlike many anglophone,
western school and higher education systems, Shakespeare is not encountered
in Drama.  Drama barely exists as an academic subject in Japan. Nonetheless,
it does exist as a reasonably popular extra-curricular activity, if somewhat
secondary to sports.  Furthermore, Kodama Keita describes the way in which
drama methods for Shakespeare are used in his classroom with students
spending one class ‘acting out the ghost’s visit’ to Hamlet, while in later classes
they acted out further scenes with encouragement ‘to add their own lines to
whichever scene they were doing at that time’ to develop their dramatic
creativity. They also use hot-seating (e.g. interviewing potential suspects in the
death of Polonius)—an exercise taken directly from the Black Cat abridged text
of the play, part of a series of graded readers designed for EAL students.  In
this way, Kodama’s article is a reminder of the way in which the use of western
pedagogical resources in the classroom can be an impetus for introducing
western pedagogical trends.

Umemiya’s experience teaching a course titled ‘Theatre, city and
communication’ at Yokohama National University offers another exception to
the status quo around drama methods in Japanese higher education. His article
offers a first-hand exploration of the difference between his teaching methods
and those used to teach the ‘previous generation’, including himself.  As an
outcome of the course, Umemiya wanted to convey to students the importance
of the relationship between space, performers and audiences. His teaching
contrasted Shakespeare’s plays as ‘inherently contain[ing] the possibility of
audience participation’ with the familiar theatre set-up in Japan ‘of
a proscenium arch stage, with a definite detachment between the performer and
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the audience’.  In such an environment, he explains: ‘It is rather rare for the
audience to laugh during the performance and they are reluctant to participate
in interactions with the actors…Constructing the so-called fourth wall’ has
become one of the hallmarks of Japanese theatrical production in such spaces.
In order to explore the effect of different uses of space on audiences for
Shakespeare, Umemiya had groups of students perform the balcony scene in
the lecture theatre with the instruction to practice ‘creating a firm connection
between the stage and their observers’.  They were given free choice regarding
what area of the space they used, taking turns to watch and be watched.
Students also gave a presentation on their design for one of the plays where
students embraced Japanese aesthetics and materials. For example, one

group adapted Othello into the culture of Japanese Edo era (1603–1868). They
… created design images for the costumes and the settings…they pointed out
the advantage of using the style of buke house (a place lived in by the people
with authority at the time), which has a garden, multiple buildings for masters
and servants. They also claimed that the Japanese classic shoji windows, the
ones lined with sheer washi paper rather than glass, created an effect
of projected shadows that works effectively for the eavesdropping scenes.

If Shakespeare here is one of the powerful global icons through which local
performers and students are made aware of current western trends in staging
Shakespeare, it is also true that Japanese theatre design, including on campus,
is one of the means through which Shakespeare is Asianised and some
resistance to Shakespeare as a westernising force demonstrated.

Several educators mentioned the use of small or whole group discussion in class
as part of their pedagogy, stimulating students ‘to ask questions’ and display ‘a
spirit of inquiry’.  Discussion was popularly associated by some of the
educators with western classicism in British higher education (e.g. Socrates)
and contrasted with Confucian methods. Koizumi would ask a question to kick-
start discussion about the relationship between the play and the film that quoted
it.  Motoyama’s ‘students were assigned scenes and prepared questions about
the plot and difficult expressions as well as discussion topics. The students
asked [their] classmates the questions they prepared, and facilitated the
discussion; [so] this became an opportunity for them not only to engage in but
also instigate discussions in English themselves’.  Motoyama writes that
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‘Heated discussions followed questions as to whether Romeo or Paris would
make a better husband, whether one’s family name can or cannot be easily
discarded, and whether parents should or should not have the kind of authority
Capulet holds over Juliet’.  He portrays discussion as flowing easily—refuting
stereotypes and contrasting with other accounts of teaching Shakespeare  to
Japanese students. Factors explaining this might be his substantial teaching
experience, the intended profession of many of his students (law) and the
status/entry requirements of Waseda (a nationally-prestigious, private
university). At its best, educators like Suzuki Shinichi felt that perceivedly
western-style discussion enabled students to realise and enjoy the plurality of
possible interpretations of Shakespeare, by readers and film directors, rather
than to seek a single and definitive one.

In a contrasting vein, Honda wrote about her experience lecturing at Toyo,
Waseda and Meiji universities as a doctoral student, including to lifelong
learning students—often retirees who missed out on tertiary education due to
the Second World War. Such returnees to education were studying on non-
degree programmes. Unlike Motoyama’s experience with classroom discussion,
she highlights the perceived pervasiveness of local face-saving behaviours
practised by students in her classes, and explains the way that she adapts her
activities to these. She describes the dearth of student questions during sessions
and the relative scarceness (or novelty) of interactive small group teaching in
Japanese institutions as particularly problematic for and typical of Japanese
pedagogy. She also mentions her own decision to ‘never address questions to a
specific student’, suggesting that the challenge of fostering a collective,
dialogic spirit of inquiry exists for staff as well as students in Japanese higher
education.  After introducing the plays to be studied on the module, Honda
says:

I assigned the remaining weeks’ classes to group presentations of six or seven
people. While one group gave a paper, the other students wrote questions and
comments on worksheets. Then the representative of each group asked the
questions or gave comments. However, this discussion did not work very well
because Japanese students are not taught how to debate and express their
opinions in schools: even though the students may have good ideas or
criticisms, they do not want to voice them in public because they care about
what other people think of their opinions very much. Therefore, at the end of
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the class, I collected some interesting questions or comments from the
worksheets, put them together in a handout, and distributed them in the
following class. The students whose ideas were chosen were glad to see the
handout, and it motivated the other students too.

In this instance, Honda elaborates a way of finding, what is for her, a workable
compromise between western-style expectations for critical thinking about
western literature with activities that respect, what she describes as, Japanese
cultural preferences in terms of communication, particularly communicating
dissent and criticism: having students hand in or complete online an ‘exit
ticket’—some comments on their experience of the class, what they learned,
what they liked and any questions they have—is a widespread feature of the
Japanese English classrooms that I have visited. She finds a way to meet
educational objectives associated with subject English, specifically
Shakespeare, internationally with locally-adapted activities in the vein of
glocalisation.  Another example of a pedagogy which arguably Asianises
students’ experience of Shakespeare is the use of communal singing by Chan
with his Shakespeare class, redolent of Hong Kong’s tradition of singalong
parlours and Japan’s hi-tech take on them, karaoke: ‘We … learned and sang
some of the songs in the play to liven up the atmosphere and improve the
experience. [The class] were especially moved by the
unfaithful Proteus’ serenade to Silvia, that is, moved with a compassion
for Julia’.  Such performance activities, bonded the class through a shared,
local, cultural activity—a more familiar, perhaps comfortable, icebreaker to
active methods than the story whoosh or tableaux favoured in western active
methods approaches to and teacher handbooks for Shakespeare. In terms of
multilateral traffic, the activity also shows one way in which Shakespeare offers
an aegis for renovating traditional, local forms by drawing on western ‘folk’
songs which had not previously featured among karaoke’s repertoire.

5.7. Affinities Between Japan and England
The use of affinities—or ‘equation approach’—is traditional in Japanese
reception of western phenomena, as Uchimaru demonstrated in the previous
chapter, particularly in relation to Okakura’s attempts to help students
overcome cultural and linguistic difference in his teaching of English studies
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(eigaku).  The idea of likeness troubles that of an east/west binary. Both
Japanese and English citizens have historically claimed a ‘natural’ affinity
between the countries: for example, Dominic Shellard and David Warren—
introducing a Japan-themed issue of the journal Shakespeare—assert that ‘the
United Kingdom and Japan enjoy a series of strong political, economic and
cultural links, be it the number of times the two countries have voted together at
the United Nations (the strongest compatibility or any states), the palpable love
of British designers on the streets of Tokyo, a shared reverence for their
respective monarchies, or a mutual attachment to the works of Shakespeare’.
In the classroom, James Tink describes the way in which ‘a discussion of
Falstaff’s question “What is honour?” allowed the class to explore ideas of
conduct’, particularly ‘how both European chivalry and Japanese bushido [also
known as the samurai code] are popularly understood’ and analogies drawn
between the two through discussion of Falstaff’s incarnation as The Braggart
Samurai in traditional-style Japanese drama by Takahashi Yasunari.  Tink
found that, when studying the history plays, his students readily drew parallels
between medieval England and medieval Japan.  Specifically, his students
drew a comparison between Shakespeare’s Duke of York and the sixteenth-
century warlord Date Masamune, affiliated with Sendai where the campus is
located. Like York, he switched his allegiance to the emerging power (in this
case the Tokugawa Shogunate) in order to preserve his domain.  Tink’s
students proposed further analogies between Shakespeare’s history plays and
Japanese literature: ‘the canonical 13  century poem Heike monogatari
describes a civil war and the ruin of the Taira Clan, who are presented as
corrupt but nevertheless courtly and refined’. For Tink’s students, ‘it provided a
way of thinking about the allure and tragedy of King Richard [II, 14  century],
and the pathos that can be attached to ideas of a defeated, distant past’ in both
countries’ nationalisms.  Thus, his students effectively refute understandings
of Shakespeare as a westernising force on Japan in favour of asserting an
existing cultural similarity or ‘special relationship’, finding similarities between
two supposed oppositions or poles, the ‘foreign’/‘other’ (UK and/or Europe)
and the ‘indigenous’/‘our’ (Japan).

Marie Honda’s reflection on teaching The Taming of the Shrew has a rather
different flavour to Tink’s, although it is also rooted in notions of affinity. In
this case, Honda lit on the idea of exploring an affinity between the play’s

106

107

108

109

110

th

th

111

112



26/04/2021, 20:43e.Proofing | Springer

Page 24 of 48https://eproofing.springer.com/books_v3/printpage.php?token=…7E-Ea1Mye-4oRfGpTB8wfIhrxdPGTHyf7jlm__4WABsQFXWQ9P2HE-Q-RPd

concern with (traditional or conservative) gender and sexual relations,
masculinity and femininity, and a sustained moral panic around deviations from
these norms in modern-day Japan. Honda focused on concern about the
purportedly increasing ‘number of the so-called herbivore or grass-eating boys
[who are] not interested in having girlfriends’ as well as the criticism young
Japanese women have faced for their ‘lack of interest’ in having boyfriends.
These (apparently) emergent identities are causally connected in reactionary
media with the economic and social implications of Japan’s long-declining
birth-rate. Her article is a rare but valuable insight into an instance where
teaching does not go as planned, where teaching activities do not achieve the
intended learning outcomes with unqualified success. While Honda had hoped
that teaching the play would raise discussion of this topical Japanese issue and
encourage students to challenge—what she identifies as—outdated gender roles
and gender politics in the play and Japan, it instead resulted in a significant
number of her students retreating further into their echo-chamber. They
continued to prefer readings of the play that gelled with their own, conservative
views on gender and sexual norms. One female student wrote: ‘Petruchio is
always so cool and calm so Kate came to respect him. I reflected on my
behaviour and decided to become such an elegant lady like Kate’.  Another
suggested: ‘A man generally wants his girlfriend or wife to obey him more or
less like Petruchio…[He] is too much, but some women may prefer such a
selfish but manly, strong men guarding women [sic]’.  Honda suggests that
finding an affinity between issues in Shakespearean drama and modern
Japanese society did not ultimately result in the criticality and progressivism
that she had envisaged, but can instead have unpredictable—even retrograde—
effects. Her experience in this educational setting chimes with Warren’s
experience that, in Japan, ‘Britain is often seen as a centre of traditional values,
sometimes enshrined in a very traditional reading of English literature’.  The
students here ground affinity between Japan and Britain in cultural
conservatism, against the expectations of their teacher (and evidence from
Machi above) that Shakespeare, as experienced through modern productions
from the west, can spark socially-progressive discussion.

5.8. De-Centring Shakespeare in Japanese Higher
Education
Readers of both this and Chapter 4 may have noticed several continuities
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between teaching Shakespeare in Japanese higher education in the nineteenth
and twentieth centuries and the early twenty-first century beyond the affinity or
‘equation approach’. They include the emphasis on Shakespeare for English
language  acquisition, a blend of western and Japanese texts being used, and
some bowdlerisation. Meanwhile, the palpable sense of a deficit model of
Japan, so prevalent among the Meiji- and Taisho-period policymakers that
Uchimaru cites is only occasionally still visible. For example, it is sparingly
invoked by some of the educators in this chapter to critique social conservatism
in Japan.  Perhaps the starkest difference between this chapter and the
account Uchimaru gives is the greater weight placed latterly on perceivedly
western pedagogies of drama and discussion for teaching Shakespeare,
pedagogies whose ubiquity in the west is rather recent and, perhaps, somewhat
over-stated.  In answer to the question, ‘Is Shakespeare still perceived as one
of the powerful global icons through which Japanese higher education is
westernised?’, on occasion, yes. Sometimes this effect appears to be positively
received, even sought, in a way that echoes Yang’s ‘Shakespearization of
Asia’—’the idealization of him as a modern cultural icon in a universalizing
celebration of his authority in many sectors of modern Asian cultures’.  For
example, his authority as the pre-eminent figure in shaping, and supremely
skilled user of, the English language  is harnessed by some EAL educators here
in a way that strongly resembles a key approach of the CUSF organisers in
chapter three. Study of Shakespeare’s play-texts, or extracts thereof, often
entailed the use of western productions as well as additional anglophone,
western texts being brought into the classroom. This does not reflect well the
phenomenon of English as a world language, spoken in western and non-
western countries alike, and the quantity of Shakespeare from beyond ‘the
centre’ available (often free-of-charge, online for educational use). However,
these productions were sometimes actively preferred for their westernising
effects in terms of influencing students’ understanding of perceived western
social, cultural, moral and romantic norms, as well as to fire-up ‘western-style’
discussion and literary criticality.

Nonetheless, any suggestion that teaching Shakespeare contributes to a
straightforward, unilateral westernisation of Japanese higher education is also
resisted, problematised or nuanced by stakeholders throughout. Educators
described using Japanese resources, somewhat balancing out the presence of
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western texts in the classroom—although the aegis for their inclusion remains
Shakespeare, routinely constructed as a western, literary luminary. In terms of
pedagogies for teaching Shakespeare in Japanese higher education, the
incorporation of dramatic and discussion activities in the classroom was
explained with reference to their perceived status as western methods well-
suited to meeting objectives for English, as a subject and a language. While the
impetus for using some of these pedagogies may have come from the west,
particularly through the international study experiences of Japanese educators,
drama activities sometimes produced Asianised or localised creative choices
for productions.  Additionally, where western norms for classroom discussion
were perceived to be too uncomfortable for Japanese students, they were
explicitly adapted to suit local conventions, localising or Asianising pedagogies
for Shakespeare in Japanese higher education settings. Some students
advocated for a greater focus on Japanese works, though presumably not as part
of an English language  or literature course. Responses to Shakespeare’s bawdy
were diverse, seemingly dependent on institution type and students’ gender.
They suggested either active cultivation or rejection of western norms and the
inability of his texts to single-handedly steamroll over Japanese cultural norms,
at least in the immediate aftermath of lessons. Finally, the finding of affinities,
between Japan and Britain in particular, troubles the supposed polarity of
Japanese and western higher education and culture implicit in the research
question. That said, this chapter demonstrates that ‘great convergence’ that
Mahbubani describes as an outcome of globalisation has not yet arrived in
terms of the teaching of Shakespeare.

Critics of the term ‘globalisation’ argue that it effectively equates to
homogenisation along western lines, repackaged as something more
multilateral and culturally enriching.  Yet, Shakespeare in Japanese higher
education demonstrates facets that are distinctly national, regional, local and
glocal as well as western or cosmopolitan—that is, reflecting a homogeneity of
experience between elites the world over, between top universities teaching
Shakespeare in Japan and the west.  It remains true in the twenty-first
century, as it was for James Brandon writing from Japan in the 1990s, that ‘life
[and education] for tens of millions of people in Asia’s cities is an inescapable
mixture of modern and traditional, Asian and western’.  However, this
chapter, using the case of Shakespeare, educational research and Asian studies
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more generally, draws attention to the way in which this mix may not be
passively experienced but actively and strategically sought: ‘it is possible that
we are seeing the emergence of a unique Asian model of higher education that
selectively borrows from the West, yet freely draws upon its own solid
academic traditions’.  For Mahbubani and other commentators, this is tied up
with the rapid progress of Asian higher education institutions in international
rankings and the cross-sector advent of the ‘Asian century’.  The way in
which Shakespeare educators’ and students’ experience in western higher
education is becoming a mixture of ‘Asian and western’—as, for example,
Japanese Shakespeare follows Japanese popular culture into western
consciousness and practices—is an avenue for future research.
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