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SUMMARY

This study is the first documented account in the
British Isles of an evaluation of the effectiveness of client-
centred counselling with young offenders in secure residential
care. It is a test of Rogers' (1957) position on the 'neces-
sary and sufficient' conditions of therapeutic personality
change within a counselling relationship.

Forty teenage male offenders, the subjects of Training
School Orders, were randomly allocated in equal numbers to
either an experimental or control group. BOYS in the experi-
mental group received weekly individual sessions of client-
centred counselling over a seven month period. Boys in the
control group received no formal counselling but were shown
to have similar intellectual, personality, socio-economic
and criminal backgrounds to those in the experimental group.
It was hypothesised that counselled subjects would show more
positive outcomes than control subjects over a range of
measures relating to criminal behaviour and self-conception.

The results indicated that the counselled subjects had
a significantly lower rate of offending and a smaller range of
of fences over a mean follow-up period of 2.5 years. They
were also licensed from the institution significantly earlier
and spent less time 1in custody during a one year follow-up
after counselling was completed. Self-conception measures
gave less clear-cut results. The direction of change towards
petter adjustment favoured the counselled subjects but the
magnitude was often small. Those counselled subjects with
most positive behaviour change tended to have significantly
improved self-evaluation, less self/ideal self discrepancy
and more variation on ‘'actual' self concept compared to
pre-counselling. The results are discussed in the context
of client-centred theory, methodological adequacy of the
experimental design, and their application to the future
treatment of young offenders in secure residential care.
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INTRODUCTION

The status of resdidential care has never been Lower
than at the present time. The wwillingness of both
social workerns and the providens of resources o
negarnd Lt as a possible solution to a range of social
problems Ls increasdingly evident. When this neglected
area L5 discussed, Lt tends to be crniticised, and
rnejected as a positive form o4 Antervention.

(Davies, 19871. coven)

Comments similar to the above have become increasingly prevalent
during the last decade. While such criticisms have undoubtedly had
their positive outcomes, with an increase in the search for'alternatives
to residential treatment, the fact is that a large number of young people
are still subject to various forms of residential orders from the courts
of both Great Britain and NorthernAIreland. Coupled with this has been
the acceptance of the idea that if residential cake does not produce
the desired behaviour changes, then a more punitive form of custody might
bé more effective. This view has bécome increasingly apparent in Govern-
ment policy with respect to teenage offenders.

In the recent past verbal psychotherapy and counselling, while not
quite at such a low ebb as residential treatment, have also undergone
their share of criticism concerning their effectiveness. Foremost amongst
the critics have been influential writers such as Eysenck (1967) and
Rachman (1973). Thus residential care and psychotherapy both share the
unwelcome distinction of being under severe questioning concerning their
usefulness.

The instigator of this study has spent most of his working life
employed as a psychologist in a secure residential unit for young offenders.
This unit, known as Lisnevin School, aims at the positive rehabilitation
to the community of the boys within its care. The school philgsophy has
never been one of negative containment and incarceration but rather has
sought to provide a worthwhile service to both the.boys and to the

community.



One of the roles of the psychologist has been to provide a

counselling service for the boys. The counselling orientation has been
predominantly client-centred (Rogers, 1952) in approach. The central
hypothesis of this approach can be briefly stated: individuals have
within themselves considerable potential for self-understanding and for
altering their self-concepts, basic attitudes, and self-directed behav-
iour; furthermore these resources can be tapped in a counselling
relationship i1f a definable climate of facilitative psychological
attitudes on the part of the counesllor can be provided.

According to Rogers (1957) there are three basic conditions that
must be present in order for a climate to be growth-promoting. The
first element is termed genuineness, realness or conguence. The more
the counsellor is himself in the relationship, putting up no professional
front or facade, the greater is the likelihood that the client will
change and grow in a constructive manner. The counsellor's own experienc-
ing is available to his awareness and can be communicated to the client
if appropriate. The client can see the realness of the counsellor in
the relationship; the client experiences no holding back on the part
of the counsellor.

The second condition of importance in creating a climate for change
is acceptance, or cating, or phizing - what Rogers has called "uncondi-
tional positive regard'. When the counsellor is experiencing a positive,
acceptant attitude toward whatever the client {4 at that moment, thera-
peutic movement or change is more likely to occur. The counsellor is
willing for the client to be whatever immediate feeling is going on -
confusion, resentment, fear, anger, courage, love, or pride. The
counsellor prizes the client in a total rather than a conditional way.

The third facilitative condition of the relationship is empathic
undesstanding. This means that the counsellor senses accurately the

feelings and personal meanings that the client is experiencing and



communicates this understanding to the client. When functioning best,
the counsellor is so much inside the private world of the client that

he can €larify not only the meanings of which the client is aware but

also those just below the level of awareness.

The essential aim of this study was to answer very practical and
specific questions. As a practitionmer of client-centred counselling
the investigator wished to find out whether the counselling he was
offering was producing the changes predicted from it. To do this an
experimental design was neéessary which would be acceptable for its

scientific stringency and yet be adaptable enough to take into account

the vagaries of an applied setting. It required the development of

measures which were commensurate with the goals of counselling. More
specifically the investigator wished to test whether the counselling

was helpful in reducing criminal behaviour; whether it helped to

decrease the time spent in custody after counselling, and whether changes
in self-concept or evaluation of significant others would be apparent.

To do this it was necessary to compare a group of boys who received
counselling with a control group who received no extra counselling, but
who were otherwise similar in background.

Thus the study was designed to provide the practitioner with
information about the usefulness of his work. It was also hoped that it
would add to the already considerable body of research knowledge concerning
client-centred counselling. It 1s original in that it is the first docu-
mented account of an empirical study of the use of client-centred counselling
with teenage delinquents in the British Isles. The research design incor-
porates a number of features which the author believes makes it a better
test of the central Rogerian bypothesis than most research studies published

up until now.

The general outline of the thesis is as follows: Chapter I looks at

the context in which the study took place and gives some information con-




cerning the history and philosophy of Lisnevin School. Chapters II and

IITI form the literature review, with Chapter II looking at the usefulness

of various non-custodial and custodial methods of treating delinquency,

while Chapter III examines the criticisms of counselling and psycho-
therapy with a special focus of evaluative outcome studies of counselling
with teenage male offenders. Chapter IV provides the conceptual frame-
work for the present study. Chapter V presents the essential features

of the design and procedure and ends with a statement of the study's
hypotheses. Chapter VI outlines the development of the study and deals

with various methodological issues including the reasons for key decisions.

Chapter VII presents the experimental results which are then discussed
in Chapter VIII, with recommendations made for future research. An
important feature of Chapter VIII isa proposal for a future counselling
model which will hopefully add to the overall effectiveness of Lisnevin
and other similar institutions which have to cater for serious juvenile
of fenders. The thesis ends with a short epilogue in which the major

findings and recommendations are summarised.




Time Schedule for the Study

Research suggested and preliminary talks
with Dr. R. Nelson-Jones and Dr. S. Strong
at the University of Aston

Counselling experience gained.

Literature search.

Pilot Study.

First outline proposal submitted to research
supervisor

Registration as a Research Student at the
University of Aston.

Research proposal drafted and submitted.
Experiment began. Counselling commenced.
Experiment ended. Counselling completed.

Follow-up period for some subjects.
Results processed and analysed.
Write up of thesis.

Thesis submitted.

June 1974

June 1974 - Oct. 1975
March 1975 - Oct. 1975

October 1975

September 1975

March 1976

March 1976

June 1980

June 1980 - March 1982

March 1982



CHAPTER 1

LISNEVIN SCHOOL

THE HISTORY AND PHILOSOPHY




HISTORY

In October, 1973, the Ministry of Home Affairs (now the Northern
Ireland Office) opened a.training school, known as Lisnevin School, on
the outskirts of Newtownards, a rural town, ten miles from Belfast and
situated in County Down. Until that time there had been four training
schools in Northern Ireland: one each for Roman Catholic boys, Non-Roman
Catholic boys; Roman Catholic girls and Non-Roman Catholic girls. These
four schools were provided and maintained under provisions contained in
the Children and Young Persons Act (Northern Ireland) 1968, an& are the
equivalent of the former "approved schools" in England and Wales.

Lisnevin, which caters for boys between the ages of 10-17 years,
was established in response to the need for additional facilities to
serve the Juvenile Courts and the existing schools. At that time
Lisnevin had two separate functions which were catered for by two
discreet units - (a) an Assessment Unit for 20 boys whom the Courts
considered might be in need of residential training and (b) a Special
Unit for 20 boys who did not respond to the 'open' environment of the
existing training schools.

Both Units functioned within a secure perimeter fence, which along
with locked doors and other trappings of security placed an emphasis on
containment.

The present study was centred entirely on the Special Unit although
the author was responsible for providing a psychological service for
both Units. In fact, by December 1978, the Assessment Unit had moved to
a separate location some fourteen miles away and had changed considerably
in its function. The author still retained a responsibility in this
Unit (known as Whitefield House) although its relevance to this study
was incidental except for some use of its pupils as subjects in pilot

studies for providing dependent measures, methods of analysis, and so on.



Reasons for referral. The Special Unit was designed to cope with

those boys, who because of court appearances and a juvenile offence
record, were already in the care of the existing schools but who were
regarded as being in need of more secure conditions. In this sense it
is a medium to long term facility with boys living in the Unit for
between nine months to three years with a median of around fifteen
months. From the time of opening until the initiation of this study
records showed that by far the most common reason for transfer to the
Special Unit was persistent absconding from the open school (69 per
cent), with need of care and protection next most common (18 per cent),
and beyond control (5 per cent); other reasons included need of intensive
care, special educational facilities and no progress being made in the
open school or a combination of these reasons.

The opening of the Special Unit met a need which had been apparent
since the passing of 1969 Children's and Young Persons Act in England
and Wales. This Act abolished the Approved School Order and replaced
it by a Care Order under which the young person becomes subject to the
care of the Local Authority rather than the Home Office. This meant
that because of the new legislation it was no longer possible to have
problem boys removed from training schools in Northern Ireland to the
"closed'" facilities available in England. In the past it had been pos-
sible to have a small number of boys perceived as difficult, transferred
to the Speical Units at Kingswood in Bristol, Redhill in Surrey and Red
Bank in Lancashire. The great increase in civil unrest in Northern
Ireland since 1969, which has been coupled with an increase in juvenile
crime of a serious nature,also indicated that there was a need for
Northern Ireland to have its own Speical Unit to hold juvenile offenders
in security.

Public Enquiries. Before its opening in October 1973 Lisnevin

School had been the subject of a Public Enquiry because of the strong



objections of the local residents to the siting of a training school in
their neighbourhood. The enquiry decided that the school could open
at Lisnevin on a temporary basis, pending the building of a purpose
built unit at Rathgael School in Bangor, some five miles away. However,
because of changes in the nature of the school, namely the moving of the
Assessment Unit to Whitefield House and the establishment of a Junior
Remand Wing at Crumlin Road Prison in Belfast, which meant a guarantee
that no young terrorist offenders would be housed at Lisnevin, an attempt
was made.to have the school sited permanently at Newtownards. This
resulted in a second Public Enquiry held in November, 1978; the neighbours
maintained their objections concerning the threats of having a training
school for difficult offenders sited in a residential area. As a result
the report of the enquiry (Kennedy, 1979) recommended that as the role
of the school had not changed substantially and it still had its share
of "dangerous and thoroughly aggressive-boys" it should be discontinued
at its present site. It was recognised in the report that a need for
a secure training school or a similar unit is required somewhere in
Northern Ireland.

The above history and background was given to set the scene for
the present study. It should be noted that the Special Unit has always
functioned under a degree of stress and uncertainty. The temporary
nature of the buildings, converted from a large manor house type building,
e
have been far from ideal. The feelings of pressure on staff and boys
because of the uncertain future of the school have been at times almost
tangible and have certainly been detrimental to the smooth running and
emotional security of those in the school. One factor which many would
have predicted as likely to cause problems was the inter-denominational
character of the school, as Lisnevin was the first training school to mix

boys of both sides of the religious divide in Northern Ireland; this

experiment has to date proved an outstanding success.



PHILOSOPHY

An unpublished staff handbook, Purdy et al. (1973) made available
to staff during training before the Special Unit opened made it clear
that the aim of the Unit is freatment rather than punishment. A
quotation from this handbook under the question: "What is a Special
Unit?" stated:

The Unit is special 4in 50 4an as the treatment
we ofper L5 special and we are dealing with
children whose needs are both special and
individual with the nesult that our sxtaf4

must have special qualities required to
understand, theat and relieve the pressures
which are causing theirn severe maladjusiment.

The bullding itself is special in that Lt

{8 Lnobstrusively secune, relieving the

worries of absconding both grom oun

children and stadf. Secuwrity Ls in this

sende a positive gactorn which agponds the

stakdg the opportunity to operate to the

full thein treatment programme without

the additional worries of absconding and

aggonds the children the opportunity to heceive
this theatment possibly forn the §inst time, with-
out the temptation of absconding because o4 fearn
on sheer habit. Tn this sense we are special and
thus we need special sxakf with ability to give
all and expect Little in return. (P.15]).

It might be inferred from this quotation that a medical model
for intervention is envisaged in which the youngster is seen as having
something "wrong' with him which can be diagnosed and treated. Indeed
the same document goes on to compare the Special Unit with the Intensive
Care Unit of a hospital. Further aspects of this possible medical model
are seen by the emphasis upon the assessment of social, personal and
educational needs; the importance of background information and life
history with a view to tracing the causative factors which have led to
the delinquent breakdown is stressed.

Such an emphasis upon diagnosis and treatment would lead one to

believe that intervention will be goal specific (that is once a specific



handicap has been diagnosed attempts will be made to remediate this
handicap as would be the case with a medical problem). However,

despite this, the document goes on to state:

ouwr primary adim, would appear to be the
establishment of a relationship with each
Andividual which will be meaningful and
based on friendship, respect and kindness
on both sdides

Once our primarny aim L4 achleved we must
Zhen encowrage oun children to establish
relationships with each othen and

Anvisdbly gulde them ftowards eventually
helping thein 4ellows. Through these
delicate manceuvies we can therefore hope
to neadjust our children towards a soclety
dependent on such relationships so0 that one
day he can become an adult who can give

a secuity and Love o his children, family
on frlends which he probably never recedlved.

(P.15-16)

The clear assumption of this primary aim of establishing relation-
ships is that all the youngsters will have phroblems on defdlcits in
forming rnelationships which have led them into trouble; this seems to
be somewhat contradictory to the earlier emphasis upon assessment,
which would, in fact, appear to be redundant if the cause of the
problems is already known. Experience of the functioning of the unit
over the last five years has shown that, in practice, while considerable
lip service has been paid to assessment and the establishment of indivi-
dual treatment goals at case conferences and discussions, in fact, few
individual treatment programmes exist. The main vehicle for change in
attitudes and behaviour has been based upon the expectancy that the
youngster will adapt to the supposedly relationship-centred therapeutic
milieu which is group based rather than individual.

This emphasis on group rather than individual methods has been

further exemplified by other methods of control such as the weekly

manks system. On this system each boy is given a mark out of ten by

each member of the care and teaching staff, these marks are then averaged
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and the boy told at a Friday morning marks meeting what mark he has

been allocated for the week. The marks relate to a tariff system

whereby such items as pogket money and weekend leave are granted.

The boy's official standing or status within the Unit depends upon

the total number of marks which he has accumulated. When he enters

the Unit he is placed in Form 1 and as he increases in marks he moves

on to Form 2 and so on through to Form 4. With each change in form he
becomes eligible for more privileges. The key word in the operation of
this system is ''consistency'", all boys are treated alike and they know
exactly what happens according to the tariff system. Thus they are

aware that when they reach 75 marks they will normally receive their
first weekend.leave, similarly, they are aware that if they abscond they
will loose all their marks, or if they are guilty of dormitory misbehaviour
they loose 4 marks from their weekly total and so on. This system rarely
has been deviated from although occasional departures are made in the
interests of individual treatment. However, this is normally met with
considerable hostility from both staff and boys.

This emphasis upon consistency within the group rather than neces-
sarily towards the individual is further exemplified in the daily routine
which is highly structured and time-tabled from rise in the morning to
going to bed at night. (See Table 1.1). It is argued that emotionally
disturbed young people require 4tabifify and this is provided both by
way of physical security and also by the regularity of routine. In this
sense the Special Unit shares many of the characteristics of a tofal
istitution (Goffman, 1968) and those who are more cynical might suggest
that the smooth running and continued exist%nce of the Unit has become
of paramount importance. Conservativeness in approach is certainly
evident and change has proved very difficult to implement. On numerous
occasions innovations have been tried but it is remarkable how often

there has been a drift back to old established ways. An example of this
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TABLE 1.1

AN EXAMPLE OF THE DAILY TIME-TABLE
(taken from Purdy, et al., (1973) pp.26-27)

Daily Routine - Special Unit
Qut-of-School

<

Aston University

st ation removed for copyright rectrictions

Aston University

lustration removed for copyright restrictions

Hustration rem oved for copyright restrictions




Hlustration removed for copyright restri

Aston University

lustration removed for copyright restrictions

Hlustration rem oved for copyright restrictio
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was when the Principal issued an instruction that the boys were no

longer to be lined up and marched down to the dining room in a regimented
fashion at meal times but were in future to go down in small groups of
three or four in a more casual manner. Within two or three weeks the
boys were back to being lined up and marched down although no directive
was issued that this should happen!

Returning to the avowed primary aim of the establishment of
relationships with the boys; this seems to be an aim which Lisnevin has
shared in common with a number of similar type establishments. Ferris
(1978) pointed out that in Rathgael Training School the staff saw the
treatment offered as consisting of changing the delinquent attitudes of
their boys through the relationship offered by staff. Ferris suggested
that such a philosophy is in accordance with the containment theory of
Hirschi (1970) who claimed that the closer the relationship, the deeper
the attachment, the greater the identification, and the lower the chance
of delinquency. It is not clear whether in the Lisnevin context the
relationship is seen as the treatment itself or as a necessary pre-
condition for more directive and speqific treatment approaches to be
effective. The philosophy on which the Unit is based has been designed
to allow very close interpersonal relationships to be formed; although
it is apparent that in practice residential intervention is seen as being
very much more than just an opportunity for delinquent youngsters to
establish close relationships with adults.

Staffing Levels. The Unit has a very high staff/pupil ratio. During

waking hours the boys are continuously supervised by two teams of nine
staff who operate on a shift basis. A team consists of a team leader,
(teacher), four teachers and four residential child care workers. Both
teams have at least two female staff. Teachers are all fully qualified
and in some cases have undergone additional training for working with

maladjusted or educationally subnormal children. The child care workers
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have normally successfully completed a one year full-time course leading
to a certificate in the residential care of children.

In addition to the above staff, there are other staff who do not

work in the teams such as the Principal, Headmaster, Deputy Headmaster,
Social Worker, Nurse, Psychologist and ancillary staff such as cooks,
cleaners, gardener and maintenance workers. These are all supported
by clerical and administrative staff. Other help is available on a
part-time basis from a Doctor, Dentist, Consultant Psychiatrist and
Chaplains. The boys are looked after at night by a team of night-
supervisors who take over supervision when the day teams go off duty.

It can be seen from the above that the staffing available is extremely

generous and that while the whole facility is expensive to rum, it does
certainly afford the potential for staff to form close relationships
with the boys.

Curriculum Planning. This revolves round small groupings .

Educational classes rarely exceed four boys and are often much smaller.
This, in theory, allows for individual educational programmes to be
followed. This is certainly the case with remedial reading where a.

very thorough assessment of skills and deficits is carried out and

detailed remedial programmes instituted are carefully evaluated.
However, such individual programmes appear to be rare in the case of
other subjects nor is much systematic attempt made to evaluate progress.
Evening and week-end activities are in the main the responsibility
of care staff and once again take place in a small group context. A
typical evening programme might consist of a group going to the gym for
football, a group playing board games and snooker, a further group in

a hobbies room making models or participating in photography, handicrafts

t

etc., and perhaps for those boys allowed "off campus™ a trip to a swimming
pool or cinema. Other activities include attendance at youth clubs, some

community service work, and quite frequent three to four day trips to a
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cottage in Co. Fermanagh, Ulster's lake-land district. This latter
activity is extremely popular with the boys =~ they help in the reno-
vation of the cottage which is in primitive condition, they fish, they
enjoy outward bound type activities or just relax and "get away from
it all". It can be seen thus that ample opportunity exists for staff
to make cf0s¢ interpersonal contact with the boys. Opportunities also
exist for the development of and tuition in individual interests such
as the playing of musical instruments, trampolining, and so on.

Personal Counselling System. Again with reference to the emphasis

on the primary aim of forming relationships with the boys each youngster
is encouraged to choose a member of staff from one of the two day-care
teams to act as personal counsellor. Essentially this person takes a
special interest in his counsellee; it is his job to gather and collate
information concerning the boy's background; he keeps the file up-to-date,
presents information concerning the boy at case conferences and sees that
recommendations of these conferences are carried out. He is expected to
form a close relationship with the boy and to give advice and counsel on
any problems which the boy might be experiencing.

The interpretation of the role of personal counsellor is subjected
to wide variation. Some staff see their role as surrogate parents and
enter wholeheartedly into the relationship even to the point of over-
involvement. Others see their role in a purely formal light and perform
only the administrative functions in a detached manner. Some staff
attempt to have regular conselling sessions with their counsellee while
others await the approach of their boys on the assumption that he will
come to them if he needs help. Again some see their role as a counsellor
as helping to deal with emotional and psychological problems wh