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Summary

The prolifieration of research into communication between
teachers and pupils illustrates the intricacies of the communication
process. HYhilst many studies give emphasis to the verbal, there
are an increasing number which demonstrate that teacher-pupil
perceptions and understanding are validated, in part, through
non-verbal signalling, The present work is one such study and
provides descriptions and interpretations of the sequential

processes and patterning which characterize the exchange of turns
between teachers and pupils,

Because the methodology to collect descriptive data required
the researcher to be involved in the classroom setting, decisions
were made about personal and procedural reactivity in relation to
both the role of the researcher and the establishment of the
recording techniques, Video data was finally collected in a
secondary school where co-learnership was in evidence,

A feature of the main data collection process was its
re-defining and cumulative character. To avoid ummanageable data,
the sample was kept snall and consisted of five teachers and their
respective classes, No account was taken of their sex or the
sub ject matter of the lesson, Supplementary data was obtained
fron field notes and interviews, The school based work extended
over sixteen months. .

Analyses revealed that fteacher-pupil exchanges were not
random occurrences, but incorporated some of the features of
conversational turn taking established by Sacks et al (1978)
Hodifications of the rules were documented. (previously unreported ).
Some empirical support was established which indicated that the
placing of non-verbal activity comtributed to the maintenance of
interactional order and the repair of disorder at points of smooth
and simultaneous exchange. Data from interviews confirmmed that
the range and location of some non-verbal actions attended to by
teachers and pupils, bore some similarity to those observed by
the researcher.

The relevance of the findings to teacher interactional
conpetence were discussed,
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SECTION 1

INTRODUCTION AND LITERATURE REVIEW




1.1

Introduction

Many researchers have turned to the study of non-verbal
communication concerned that what we do #ith our bodies can
be as important as the words we use, Certainly, in our
encounters with others what we do non-verbally seems to matter
affecting their responses, attitudes and ability to sustain
verbal exchanges and therefore in turn, the results that are
mutually achieved., It is likely that you, the reader, will
recently have coped with such an experience,

But it is particularly when we are in situations where we
wish to impress, that our non-verbal behaviour seems critical in
determining whether we succeed or not, (Davis 1976, Lamb 1965,
Rose 1978)., This must be so for teachers, who in order to be
effective, must select from verbal amd non-verbal codes in
order to establish a good working atmosphere and gain
credibility through the exchange of ideas and information, In
striving for this effectiveness teachers also bring to bear
other factors, such as professional know how, range of
experiences and tenperament, However, what this research
addresses itself to are the non-verbal codes,and how their
presence may facilitate some of the exchanges between teachers
and pupils,

That the non-verbal code is generally significant when
people interact is demonstrated and carefully documented in an
excellent literature review by Harrison (1973) and attested to
in some of the studies identiried in the historical overview
of published waterial presented by Davis (1979). That itz has

many forms in the classroom is known to all Qho have been there,



that it plays a role in classroom interaction has been
increasingly recognised in the last twemty years; in
particular by recent writers and researchers, (Bently 1981,
Bull 1983, Fox and Poppleton 1683, Lorac and #eiss 1981,

Neill and Fitzgerald 1983) and that other researchers have
made a valuable contribution to the field of non-verbal
cammunication in education has been discussed in an extensive
article by Smith (1979L The indications therefore,
particularly from the literature, are thzt the role of the
non-verbal is important. Recause of this several researchers
have emphasized that teachers should become more aware of this
aspect of their behaviour, (Davitz 1964, Jecker et al 1965,
Yalker and Adelman 1975), whilst others have been more pragmatic
proposing that communication skills should be actually taught
(Amidon 1970, Brown 1975, dcLeese and Unwin 1673, Trower,
Bryant and Argyle 1978 )

Unfortunately, much of the writing and research that exists
is characterized by the study of what haprens to individuals
rather than the study of what happens between individuals,
Researchers interested in individuals have tended to use
experinental aethods to produce quantitative analyses and because
of this methodological enphasis much less information is available
about non-verbal activity as it occurs in a temporal sequence
of events,

fhat is argued in this piece of research is that the
conaunication process between teachers and pupils is successive
and interchangeable, Therefore, the impetus behing the woerk
iz the belief that until we observe and record non-verbal

activity, its patternmine and its points of occurrence and move
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towards an understanding of how these are perceived and
shared in the natural situation of the classroom, we have
no way of knowing how non-verbal activity is organised and

potentially meaningful in the teaching-learning situation,

General Aims of the Research

Although uncertainty about how we interact with others
can be tolerated in more relaxed settings, such as the
passing of the day in inconsequential chit chat, too much
uncertainty in the classroom heightens unpredictability.

Whilst uncertainty about how pupils will behave exists and

can be tolerated, the process of resolving too much uncertainty
is necessary for the effective continuation of the teaching-
learning process, How this is achieved depends upon the
meanings conveyed through the exchange of verbal and non-verbal
codes. That non-verbal codes provide same of the information
to racilitate the exchanges that occur is the premise on which
the research is based.

In order to investigate this premise it will be necessary
for the researcher to acquire descriptions of non-verbal codes
as they sequentially occur. These will serve as a basis for
investigating those non-verbal actions which have, or have not,
the potential to inf'orm the processes of communication between
teachers and pupils. To this end a narrative record of events
will be produced for screening and further definition, In
addition, it 1s hoped that analyses of how the non-verbal
contributes to the reciprocal flow between teachers and pupils
#111 produce information and insights which can be used by

teachers as a resource for improving their interactional competence,
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Several assumptions underlie this sociological approach,
The first assumption is that the process of communication
between teachers and pupils requires interactional compet ence
and that this is an end in itself as well as a means of
attaining educational objectives. The second, that the
communication process is only adequately facilitated where
teachers and pupils reciprocally interprei and respord %o
information and the third, that teachers differ in their
competency to interact wifh pupils. These assumptions are
viewed as having a possible influence on t eacher-pupil

imeraction in the classroan,

Review of the Iiterature

Because a comprehensive review of all the appropriate
literature would be a herculean task, rather than attempt
this, various #ell known and key studies pertinent to each of
the areas that impinge on the research, will be identified and
considered in relation to the classroom situation. The areas
of relevance to the research are, non-verbal activity in relation
to emotion and interpersonal attitudes and non-verbal activity
in relation to speech. Studies available on non-verbal activity
more directly related to the classroom will also be considered,

Non-verbal activity in relation to emotions and interpersonal
attitudes

One of the reasons non-verbal activity is so important is
precisely because it is so immediately visible to others. Jhen
it appears as eanotionally expressive it is ofien a spontaneous
reflection of what we are feeling, (Argyle 1975, Eible-Ebesfeldt
1972 ). In other situations it can be more deliberately arranged

and controlled, On these forms of enotional expression there



are many useful studies avajlable, some of which give
importance to facial expression and gacze,

One of the well known studies on facial expression is that
by Ekman and Friesen (1975) who have identified six facial
expressions, namely, happiness, sadness, fear, disgust, anger
and surprise, Their work suggests that the face may convey
different affective information from which observers obtain
signals to which they may respond. #orking along similar lines
Izard and Tomkins (1966 ) have added interest and shame to Ekman
and friesen's list of emotions. Many of the attempts that have
been made to test the hypothesized role of facial expression in
relation to emotions are based on experiments where volunteers
have been presented with selected facial expressions. Howe&er,
appraisals of this approach suggest that holding a particular
facial expression does not necessarily correspond to naturslly
occurring facial expressions, For example, Tcmkins (1981 ) has
criticized the work of Tourangeau and Ellsworth (1979) for
designinz their experiment in this way. Also open to criticism
are experiments where the participants respomd to photographs
of facial expressions. An instance of this is contained in the
article by Ekman and Oster (1979 where it is suggested that in
the work carried out by Izard and Tomkins (1966 ) the position of
the heads in the photographs may well have influenced the
participant 's perception of' the emotional expressions of shame
and interest,

A limited number of examples can be found in the research
w#hich propose that emotions may be encoded through gaze and that
a ~ide range of expressions are assoclated with eye movements.

Previcusly referred to in this section, the studies by Fkman and



Friesen (1975) demonstirate how the eyes are prominent in
arriving at their descriptions of facial expressions. ILike
Frome and Schmidt (1972), they fourd the eyes less informative
where expressions of anger and fear were being conveyed,

But not all emotional expression occurs in the face, other
studies recognize that gestufal and postural expression.can
also reveal feelings and attitudes. Ekman and Friesen (1 972}
and Krout (1954 ) have produced studies which demonsirate that
emotional gestures largely cohsist of self touching gestures,
These are often seen to be in evidence when individuals are
experiencing shame or negative attitudes towards the self,
Similarly, Freedmen and Hoffman (1967) consider that self
touching gestures serve to release tension Argyle's (1975)
suggestion in his book, page 265, that touching the self is a
possible equivalent to talking to one's self seems a useful
distinction,

Unfortunately, research on the role of posture in conveying
emctions is scant. Fowever, Ekman and Friesen (1 967) hypothesized
that facial expressions convey relatively little about the
inmtensity of the erfect. This they identifiecd as being the primary
function of the torso. Their hypothesis was supported when
participants in an experiment made judgements about different
dimensions of emotion and had more agreement on sleep and tension
#hen the torso was viewed and unpleasantness and pleasantness
#when the face was judged. In responding to these kinds of findings
Bull (1978a) has claimed that specified postures may be associated
#ith particular emotions. For example, he found that students
listening to a speaker leaned forward and drew back their legs

when showing imerest and performed the reverse, leaning back and



stretching out the legs w#hen bored. A decoding study (Bull
1978b ) using line drawings produced similar results., In making
his claims Bull does recognize that it is difficult to infer
emotions whether these be conveyed facially or posturally from
drawings or phofographs,

Although both emotions and interpersonal attitudes may occur
simultaneously an emotional response need not be directed towards
another person. It has therefore been necessary to distinguish
between these two kinds of responses. The research produced in
the area of interpersonal attitudes indicates that non-verbal
activity may have a greater impact than corresponding verbal
activity in conveying attitudes to others. ‘Some of this
research is considered in the following paragrarphs.

A number of studies have shown that there may be subtle
sequences of non-verbal activity from which participants
negotiate the precise nature of their relationship. Mehrabian
(19638a) fourd that dominance was camunicated by a pattern of
bodily relaxation including, less gaze, relaxed posture, head
tilted back, hands on hips #hilst affiliation was demonstrated
more in increased gaze and learing forward, Argyle et al (1970)
found similar non-verbal actions used to convey submission and
dominance., The dominant posture was erect, the head back, the
submissive posture less erect and the'head lowered,

Following a similar line of investigation Rosenfeld (1966)
and Reece et al (1962) have inquired inmto whether approval
seeking behaviour can be identified through expressive movements.
Evidence from both studies support the interpretation of smiles

and head nods as potential approval seeking devices influencing

the interpretation that osiiers have of a relationship. Using



video tape Argyle, Alkema and Gilmour (%97} presented nine
combinations of the friendly-hostile and dominant-submissive
dimensions and the results pointed to the non-verbal being very
much more effective than the verbal,

It is widely accepted that in some interpersonal situations
participants "put on," emotional expressions which they do not
necessarily feel. In their article Ekman and Friesen (1969}
write about managenent and display rules. They suggest that
managing the emotions may ~ell result in deceptive signals,

That Goffman ('959) is also persuaded of the role of deception
in non-verbal activity is revealed in his exposition of how non-
verbal actions inadvertently distract from an individual's
performance, that is, the non-verbal may suggest the opposite of
what 1s implied by the verbal as is instanced when harsh words
are accanpanied by a smiling face. Studies which have investigated
conflicting cues include work done by Bugental et al (1970),
Ekman and Friesen (1969), Knapp (1974 ) and Weitz (1972), The
first two studies faund that tone of voice and verbal content

did not match, the third that liars used less gaze.and longer
adapi:ors1 and the fourth gave emphasis to the face, hands, feet -
legs as carriers of the deception.

Some participants, however, deliberately seek to evoke a
particular response through non-verbal activity and deception is
not an issue, Goffman (1955) alsc recognizes that there are those
}d.nd of responses where each participant is intent on successfully
maintaining his part and each helps the other to do the same,

This usually happens in situations which Goffman refers to as

1. Adaptors. 311" -~ wnipulation of one's body
object -~ manipulation of ob jects



"on-stage," and it is in these situations that participants

seek to project certain aspects of the self image, Danziger
(1976 ) concurs that individuals rely upon non-verbal actions

for communication but he is critical of the emphasis placed

by Goffman on the theairical analogy. Danziger claims that
Goffman's description of the playing of roles in order to create
impressions is surrounded by an aura of calculation and expresses

his view when he writes that,

"In performing a play the actors are consciously
aware of the script and deliberately give their
interpretation of it. This is decidedly not
the case in the everyday presentation of inter-
personal relationships. While people do indulge
in more or less deliberate play acting at certain
times, the constant feaiure of all sccial
interaction is the spontaneous and unreflecting
signification of the interpersonal relationships
by means of a stream of verbal and non-verbal
signs. "

page 33.

But Goffman (1957 ) does recognize that the self is not at work
all the time and in different circumstances individuals may act
in a less conscious manner. That he recognizes this dual function
is evidenced wshen he writes that,
"fthen individuals are in one another's immediate
presence, a multituce of words, gestures, acts
and minor evemts become available, whether
desired or not, through which one who is present

can intentionally or unintentionally symbolize
his character and his attitudes. "

page 348,

+hat the research on non-verbal deception appears to be
suggesting is that whether an individual produces a deliberate
display of non-verbal activity depends on his analysis of the
situation and the relationship he wishes to achieve with the

person with whan he is interacting,



Overall, it has been suggested in this Section (1.3.1) that
participants in a social situation frust and rely upon non-verbal
activity to function in the expression of emotions and interpersonal
attitudes and that this activity may be partly physiological,

partly spontaneous and/or partly deliberate. In addition, that

in some instances the verbal and the non-verbal is in conflict

and confusing information is conveyed, Finally, that the face,
particularly gaze, is the main source of emotional information,
that the hands, often in contact with the body, appear to be a
means of releasing tension, that posture may convey emotional
signals but also function to indicate intensity and that all these
activities may occur as states in themselves or be in relation to

another person,

1e 3. 2 Non-verbal activity in relation to speech

As #ell as non-verbal activity being important in comnunicating
information about emotions and interpersonal attitudes, other
research studies have shown that there is some relationship between
non-verbal activity and speech. Just as verbal communication
experts have argued that we can better unierstand verbal communi-
cation by examining its component parts, so have non-verbal
researchers. Birdwhistell (1971) a kinesicist interested in units
of body motion has made attempts to establish a kinesics alphabet
and compile a kinesic dictionary, His research proposes that
there is a kinesic-linguistic analogy where kinemorphic constructions
have many of the properties of the spoken syntactic sentence,

Scheflen (1964 ) followed the lead of Birdwhistell by suggesting
that non-verbal regulators mark off 'points,' 'positions,' and
'presentations. ' At 'points,' Scheflen maintains that participants

change the position of the head and eyes every few sentences, the



'position,' is marked by postural change involving a large
part of the torso and is likely to occur at potential exchange
points in a conversation and 'presentations,' involve a change
of role or place in the inseraction. Hall (1974 ) proposed
comparable constructs, 'isolates,' 'sets,' and 'patterns,’
from his studies of proxemics, The results of the studies by
Bull and Brown (1977) showed that at points in the interaction
where new information was introduced more postural change
occurred. This relationship of the non-verbal to the verbal
bears some similarity to the 'presentation,' and 'patterns,’
observed respectively by Scheflen and Hall., From analysis of
a filmed conversation Kendon (1972 ) produced resulis which
gave support to Scheflen's observation of 'position, ! Following
similar lines of enquiry using frame by frame analysis Condon
and Ogston (1966) found that parts of the body were in close
synchrony with the verbal and the body of the listener, a phe-
nanenon  they called intveractional synchrony and Freedman
and Horfman (1967) #ho focussed more specifically on hand and
arm movements observed that hand movements which were not
touching the body were closely related to the verbal stream,
Although the research studies in Section 1. %, 2 referred
to so far have emphasized the relationship of the non-verbal
to the verbal, the non-verbal activity in many of these studies
can also be categorized according to its function, The system
of categorization most widely adopted is that by Ekman ard
iriesen (1969), namely, illustrators, emblems and regulators,
I1lustrators are non-verbal actions which are closely
allied to the verbal and usually serve to amplify or add impact

to the verbal content. In an experiment carried out by



Graham and Argyle (1975a) where shapes were difficult to
describe hand gestures improved the communication, Cohen and
Harrison (1973) compared the use of the non-verbal by

camnuni cators on the telephone and in face to face interaction
and observed that in the latter situation illustrative gestures
were in use. Although limited, research more specifically
focussing on the function of illustrators appears to fall into
three areas. Mehrabian and Williams (1969 ) have suggested
that illustrators indicate the communicators aititude, for
example whether he is excited or bored, Rogers (1978) that
illustrators improve the camprehension of the verbal whilst
Dittman and Llewellyn (1967), Lindenfeld (1971) and Scheflen
(1973) argue that illustrators serve to provide information
about the siructure of speech,

Emblems have a different function and are those non-verbal
actions which have a specific translation, Whilst the medium
for this exchange is primarily the verbal symbol, comnunicators
may also select from an array of non-verbal symbols, This
they do w#hen a gesture may be used instead of a word and has
agreed meaning, Only one study has been located which may have
relevance to the classroom, namely that by Kumin and Lazar
(1974 ), showing that the ability of children to decode emblems
increases significantly between 3+ and 4% years. Other work
by Hible-Eibesfeldt (1972)and Morris et al (1979 ) has been
more concerned with the identification of emblems specific to
particular cultures,

The regulatory function of non—vérbal activity is to
control the t'low of interaction between comnunicators. This

has been studied during cgreetings and partings. Research



suggests that the specific nature of the greeting will vary
according to the communicators and their willingness to converse.
In their study of the six stages of greetings Kendon and Ferber
(1973) have shown that gestures of the head, smiles, eye gaze,
eye brow movenents, the hands and sometimes body contact,
function as initiators. Bull (1983) draws our attention to the
fact that communicators may not always wish to converse ard

when this is the case different non-verbal activity will ensue
which will serve to constrain any potential continuance of

the greeting.

When communicators wish to part the evidence again suggests
that they utilise non-verbal activity. Knapp et al (1973) found
decreasing eye gaze and orientating the body towards the area
of departure were most frequently observed, They also observed
that the nature of the deﬁarture could be non-verbally indicated,
a smile, touching and head nodding could reinforce the decision
to part but affirm that friendly relationships still exist,.

The fact that communicators exchangé roles and that this
has to be regulated has been seen to involve a process referred
o as 'surn taking, ' Goffman (1955) describes this process as
a means whereby which,

"one or more new participants can officially
Join the talk, by which one or more accredited

participants can officially withdraw and by
which the state of the talk can be terminated, "

page 338.
The means by which communicators can non-verbally achieve what
Goffman describes is demonstrated in the work of Duncan (1972),
Duncan and Fiske (1977) and Knapp (1978). Both Knapp and Duncan

adopt the tern turn-yielding, meaning giving up the turn and by



implication it is an offer to another person, The verbal
indicators they identify are the completion of a grammatical
clause and the completion of a question., For Knapp, the
non~verbal signals are drawl on a final syllable, to trailers
such as 'you know,' ‘'but,' ‘ah,' gestures coming to rest,
extended unfilled pauses, eye brow raising anmd eye contact,
Duncan and Fiske refer to the first three of these but make
specific reference to hand gestures. At the point of turn-
yielding Duncan and Fiske (1977) also identify the speaker
state signal which is usually when the listener demonstirates
a pre-acceptance of the turn by turning away of the head and
beginning to gesture,

Other distinctive groups of non-verbal signals have been
noted when a speaker does not wish to relinquish a turn,
During turn maintaining Knapp's analyses have revealed an
increase in voice loudness, a continuation of gesture, an
increase in filled pause and a corresponding decrease in
unfilled pauses and touching. Duncan and Fiske (1977) refer
To these as attenpt surpressing signals but have only identified
one non-verbal signal, namely the hand gesture. They argue
that repeated use of this gesture prevents the listener from
acquiring the turn,

That a listener may not always wish to accept a turn is also
recogrmsed by both researchers, Knapp suggests this might be
non-verbally indicated by smiling, nodding the head or showving
approval by the use of 'Ums and ‘Yeahs. Apart from smiling
Duncan and Fiske identified the same non-verbal activities but
referred to these as back channel signals, In addition Duncan

and ¥iske discovered that these back channel signals were



preceded by #ithin turn signals in the form of movement of
the head towards the speaker, Other research studies have
considered the role of nodding and smiling by listeners to
indicate that they are attending but wish the speaker to
continue, (Dittman and Llewellyn 1968 , Gross 1959 ,
Matarazzo et al 1964 ).

Duncan and Fiske, unlike Knapp, do not make specific
reference to the process of requesting a turn, #hen the
listener wants the turn Knapp suggests the signals may consist
of an upraised index finger, a raised hand, straightening and
tightening of posture and the use of self adaptors, Studies
have already been identified on page 8 which demonsirate that
camunicators may also change their postures to indicate that
they are requesting a turn,

To summarize,what the studies in Section 1. 3. 2 demonstrate
is that speakers and listeners are very much concerned with
confirming or challenging the prccess of communication, that there
is a relationsnip between non-verbal activity and speech and that
#ithin this relationship the non-verbal has the potential to
serve dirferent functions. These are, as illustrators, where
the non-verbal accompanies speech, provides additicnal
comprehension and gives some indication of the speaker's attitude;
as emblens, which have a direct translation;and as regulators,
shere the non-verbal acts to maintain and regulate the flow of
interaction. Same non-verbal regulators were identified as
playing a role in grectings and partings, others in the process

of turn takdng,



The potentiael relevance of the studies referred to in
Sections 1.3.1 and 1.3.2 to the classroom situation is high-
lighved by Morrison ard ‘lcIntyre (1969) when they point out that,

"Although the verbal behaviour is the more
obvious feature, the teacher's regulation of
pupils' activities and his perception of
social emotional states in the classroom owe

a great deal to non-verbal signals which alone

or in conjunction with speech are rich in
meaning, "

page 172,
Contained in this short extract, is a recognition that for
teachers, the non-verbal functions to indicate emotion and
inverpersonal attitudes and acts as a regulator,

Although largely based on psychological experiments, the
studies outlined in 1., 3,1 recognize that the non~verbzl can
have impact and effect upon the emotional responses and
interpersonal attitudes between commumicators, It is likely
that some of the findings of these siudies have implications
“or the establishment of relationships between teachers and
pupils. These are considered in the following paragrafhs.

Given that a teacher may have same thirty pupils, being
able to be sensitive tc one's owr comnunicetions and getting
the feel of how pupils respond can be very useful in
establishing a climate for work, In the educational context
the emotional aspect of a relationship can be subt 1y
established. Take for example the opening teacher statement,
"Right. The topic for today is canals", Clearly the content
is going to be about canals, but for anyone who has observed
the opening phase of a lesson such statements are not only

informative about the obvious but have something to do with



the relationship between the tesacher ard pupil. #hilst an
exchange of information is occurring at the verbal level,
meaning is also being exchanged at the non-verbal level. In
this instance the semantic content of the phrase can be
adequately interpreted, but it may also and more imvortantly
signal pay attention, I'm waiting, when you're ready I'll
begin., The pupil will interpret and infer from intonation,
gesture and posture the full impact of the teacher's feelings
and attitudes. His expression in the face and body will
influence the pupils' perceptions of whether the teacher is
conveying feelings of annoyance or enthusiasm, In additicn,
the teachers will observe the feelings of the pupils and view
these as symptamatic of their inner feelings and attitudes.
This will be so whether the non-verbal is spontaneously
expressed or intentionally managed, The gualitative nuance
inherent in the non-verbal activity will also inform ths nature
o' the relationship,

Should, however, there be instances in the teacher's
contribution where a contradiction exists between what is said
and #hat is communicated the pupils will seek to find clues to
the deception, For example, although a teacher may verbally
convey to his pupils how well the lesson is going, the tilted
head, the tapping fingers; the clutched knees may make apparent
the anxiety ard frustration, Although confident in vcice the
tremulous smile or prolonged silence can often reflect emotional
states. Similarly, a pupil may say he faurd a topic interesting
but his posture and facial expression could convey a different
meaning, This discrepancy between the verbal and non-verbal

during teacner-pupil interaction has been investigated in studies



by Bernstein (1961), Torrance (1960) and Walker and Adelman
(1972 )

The evidence from selected studies in Section 1.3, 2 of .
imterviews, situations of psychotherapy and face to face
conversations, is also of possible relevance to the classroom
sifuation. For example, although interruptions are a feature
of some teacher-pupil relationships turns at responding are
usually well regulated. Teachers and pupils are apparently
attending to and evaluating a whole range of subtle and
fleeting features of each others responses. Studies referred
%o in Section 1. 3.2 have identified this phenomenon of exchanging
speaking and listening as turn taking and have suggested that
a nunber of the turn taking cues are visual, The findings ofl
these studies identify that speakers request, maintain and
yield their turns, listeners may refuse a turn and that at
exchange points hand gestures and postural changes are
particularly visible but eye-brow raising and eye-contact also
occur. All ot these are non-verbal signals which are observable
during teacher-pupil interactions. In the classroom situation
they also appear to have an impact in guiding and controlling
#ho is to take the next turn, '

Projecting the findings from some of the studies in
Sections 1. 3.1 and 1, 3,2 about ron-verbal communication into a
study of the teaching-learning process, it would seem that the
occurrence of teacher-pupil non-vertal activity during

interactions is of potential importance,



1¢3.3 Non-verbal activiiy in the classroom situation

Despite an extensive search of the guides covering
recent research and articles, only a limited number of
studies were obtained specifically relating to the classroom
situation, The British Index, 1980-1984 provided two sources,

Fox and Poppleton, in the 1983 edition and Aaron ,Volfgang,

in the 1979, 1980 editions. The research references in the
British Universifies, Polytechnics and Colleges Guide 1980 revealed
nothing of relevance, but the same guide far 1984 gave notice

of two ongoing research projects, the first by Neill of

darwick University, 1582-84, the second by Yerrell, Lovell,
Stote and Rosenthal, based at Portsmouth Polytechnic 1983-1986.

The Register of Educational Research Vol, 5, 1980-1982,
NF.ER. only contained reference to this piece of research,
which thus appears timely,but the Education Indices, 1970-1983
and its related guide the Current Index to Journals in Education,
1984 -1285 contained references to a number of the studies
outlined in the following paragraphs.

The first of these by Chaiken, Sigler and Darlega (1974 )
investigated the possible non-verbal mediation of teacher
expectancy and their results reinforced the notion that teachers
respond with different patterns of non-verbal activity where
pupils are more able, In order to arrive at these results
video tares of students teaching pupils were marked for non-
verbal actions indicating approval. Students anticipating an
intelligent pupil were seen to lean farward more, look their
pupils in the eyes, nod and smile more, Rosenthal and Jacobson

(1968 have also brought to our attention that teachers can



affect the development of their pupils by communicating
non-verbally their expectations. If these are that the
pupils will do well then an improvement in performar.ce
results.

Bull (1983) is critical of both studies and argues that
the effectiveness of non-verbal indicators of teacher
expectancy will ultimately depend upon the decoding skills
of the children. He cites (page 145) the work of Bugental
et al (1970) which suggests that young children, less than
seven years, are at some disadvantage when decoding non-verbal
signals, as they show a preference for responding to verbal
and vocal codes, However, observations by FPurlong (1976 ) in
the classroom have produced results which demonstrate that
older pupils do possess decoding skills and that their decisions
about ho# to behave are often the result of perceived norn-verbal
activity. He gives the example of a pupil observing the
supportive smiles and body movements of other pupils having
the confidence to shout out an answer or run out of the class.

fhilst tveachers convey expectations through a complex
series of verbal and non-verbal cues to pupils, pupils'
expectations can also be non-verbally conveyed to the teacher.
The work of Feldman and Proshanska (1979) illustrates that
pupil expectations regarding a teacher's competence can be
non-verbally comnunicated to the teacﬁer. Although the non-
verbal actions investigated were eye contact, leéning,
directness of orientation and interaction distance, their
result3 identified one non-verbal feature that was significant,
"Sub jects leaned forward more for good teachers than poor

teachers." (page 488 )



Research in a similar vein has been carried out which shows
that children's comprehension can also be indicated by non-verbal
signals and this may influence the sequencing of the interaction,
(Breed and Coliuta 1976 b In their work Allen and Atldnson (1978 )
have hypothesized that pupils provide negative or positive
reinforcement to the teacher which affects the teacher' non~verbal
behaviour and his assessnent of the pupil's intellectual and
social abilities. In presenting lessons containing material of diff-
erent degrees of gjrpiculty, Allen and . stiinson (1978) found that low
achieving pupils demonstrated less comprehension through non-verbal
activity than high achievers. Females were observed as under-
standing more overall than males. They concluded that pupils
camunicate the difference between understanding and not
understanding through their non-verbal activity,

The results of research carried out by Neill, Fitzgerald ard
Jones (1983) state that in probationary teachers there is a
relationship between awareness of non-verbal communication and
rated effectiveness. The more effective probationers had a greater
recall of non-verbal activity and recognized the importance of the
specific non-verval areas of gaze and posture, This level of
awareness was not identified in student teachers except where the
training had placed some emphasis on non-verbal classroom technique,
The indications from their work are that student teachers need to
be be made more aware of the potential functions of non-verbal
activity and which bodily features are most effective,

Fox and Poppleton (1983) in examining the relationship between
verbal and non-verbal aspects of performance in trainee physical
education veachers also argue that in order to comnunicate

effectively teachers should give particular attention to the



regulatory features of an infteraction facilitated by

orientation and proximity ¥o the class and postural change.

In the specific situation of the gymnasium their results confirm
that these non-verbal features play a considerable part in
encouraging feedback from pupils, From observations in the
classroom setting Walker and Adelman (1972 ) have investigated
how teachers and pupils relate and in particular how transitions
are facilitated. Writing about teacher effectiveness they
comnent upon the fact that some teachers and students have
difficulty in sustaining control over their interactions. They,
like other researchers, accept that the verbal is the most
widespread comaunication medium in most classrooms, but recognise
that, "to a large extent kinesic, proxemic and interactive aspects
of actions should through spoken langusge relate." (page 32 )
They contimue by suggesting that to identify the features of
verbal and non-verbal transitions is to enable teachers to
comrrehend more universally what hitherto has been largely
individual and intuitive. Although their transcripts record
occurrences of gestures, eye contact and pauses, W¥alker and
Adelnan accept that these recordings are insufficient to provide
any conclusive evidence,

Amidon (1970) has also pursued the notion that teachers who
are able to identif'y and analyse the non-verbal componerts of
their behaviour and understand how these may influence teacher-
pupil interaction are more likely to be effective, In her extensive
manual she presents non-verbal techniques for teachers to practice,
techniques which she argues can be, "important in accomplishing
the teacher's behavioural objectives." (page 1)\ Other researchers

have also prepared material aimed at increasing teacher compet ence
- 3



by providing systemns for analyzing teaching and learning
benaviour (Grant and Hennings 1971, Knapp 1971, Parker and
French 1971 ).

Other writers in the field have produced evidence to suggest
experienced teachers use non-verbal signals as a strategy for
establishing satisfactory relationships (Klein, 1971 ) Using the
Flint system of interaction analysis which classifies verbal and
non-verbal activities Moskowitz, and Hayman (1976) found that in
comparing experienced and probationary teachers that experienced
teachers used non-verbal signals more frequently than probationers
as one of the strategies for establishing satisfactory relationships.
In addition, they observed that pupils viewed the more able teacher
as, "animated using gestures expressions of voice and many non-
verbal facial expressions." (page 230).

Further research suggests that these signals are more effective
#hen they are positive. In this respect Chambers (1976 ) has
argued that the dominance-integration dimension is important in
inhibiting or facilitating communication, His material for the
study was obtained from observing teachers and pupils in small group
situations in primary schools. Galloway (1968) also views the
teacher's non-verbal communication along an encouraging to
resiricting continuum and views this as indicative of the relation-
ship between teachers and puvils., His study of teachers' non-verbal
activity in primary school demonstrated that teachers difered in
'their inclination' to be encouraging or inhibiting, Both these
studies recognize that pupils react and respond to pPOSitive non-
verbal activity, The importance of positive non-verbal signalling
is, however, more directly reinforccd in a study by Woolfolk and

Noolfolk (1975) shere pupils were unenthusiastic abous providing



inf'ormation to a teacher where the teacher had given negative
verbal and non-verbal feedback. A later study by Woolfolk,
Joolfolk and Garlinsky (1977) investigated the relative effects
of the verbal and non-verbal on the pupil's perception of the
teacher and found that when final year trainee teachers used
positive non-verbal signals, a more positive response was
obtained fram the pupils, Male teachers with mixed classes
evoked a less positive response than female teachers, Similar
results have been produced by Bentley (1981 ) in her investigation
into the relationship between teacher non-verbal activify and the
motivation of pupils. She argues that if interpersonal warmth
through kinesic and proxemic behaviour are in evidence then it
is more likely that pupils will want to learn from that teacher.
Her results indicate that pupils do not perceive teachers in
different subject areas to be equally motivating and that female
teachers are more likely to be more motivating through their use
of non-verbal activity, particularly in the teaching of English,
In sumnarizing it is probably true to state that in promoting
Teacher-pupil interaction in the classroom that both speakers and
listeners have the capacity to perform nany more non-verbal actions
than they actually do and that the selections made result from the
simultaneous monitoring each have of the other, That teachers
comnuricate some of their expectations to pupils, that pupils
convey their responses and thereby their expectations of teachers
and that teachers and pupils use non-verbal activity, particularly
positive non-verbal activity for establishing satisfactory
relationships has been supported in examples of research in this

section. Other researchers have emphasized the relationship between



1.4

Te le

the teacher's awareness of non-verbal communication and his
related effectiveness and the need to practice non-verbal
Techniques, . Although it has only been possible to include

a few studies in Section 1. 3.3 what they demonsirate is that
non-verbal activity in the teaching—learning situation has

been subjected to investigation and that its importance is being

recognized,

Definitions

The communication process

The notion of communication utilized in the research is based

on a definition by Harrison (1974 ) who has pursued a co-orientation

approach where individuals are both communicators and int erpretators

of information, The sender is seen to structure and direct the
content of the inforwation with the receiver in mird, but his
control over ihe content and over the other participant is not
necessarily centred in himseIf, The result is a view of the
receiver as an active participant in the communication process
#ho he sees as,

" 3 s 3 H ;

aggressively seekdng information, constamly

exploring while awake, he is in a comtinual

state of tension. He maintains a plateau of

uncertaimy. He constructs expectaticns. He
tests. He checks. He develops new predicticns, "

page 65,

Zven when the speaker is notv seeking a response the receiver is
probably adjusting his posture or conveying facial expressions,
these circumstances it is arguable that the receiver is active,

+hat is differemt, however, is the attitude of the sender to the

receiver, The receiver is not only allowed to respond, but to
?

In



solicit, there is a shared and dual rcle for both sender and
receiver, This interpretation by Harriscn of the communicaticn
process where exchanges are beiween the sender and the receiver
has to be distinguished from a process which allows information
to flow from sender o receiver,

In the latter a teacher may act as.a source transmitting
information to a pupil. The pupil then absorbs from his own
information source, incorporates his own perceptions of the
commurication and conveys a response to the teacher indicating
the extent to which he has understood, Similarly, ancther
pupils may also have his own ideas and perceptions and communicate
these to the teacher, In this kind of situation communication is
essentially linear where the primary concern is to influence the
transmission of information. It incorporates a conception of
classroom rélationships where the teacher calls the tune and
often subverts any effective coumter influence from the pupils.

In comrast, Harrison's explanation concentrates on the
receiver as an active gatherer of information.. Pupils within
this analysis are not merely reactive to teachers but potential
initiators of the interactive phase, they become informed, gather
information and make decisions., This goes some way to recognizing
that patterns or interaction are not always unilateral and thus
towards recognizing the possibility of more complex interchanges
between participants and at times less complimentary relatiocnships,
It is a process which enables both participants to maintain
simultaneous orientation towards one ancther and to reciprocally
respond, often with differemt levels of dominance, For instance,
different levels of dominance may well occur at various stages in

the develomment of the teacher-pupil relationship, Initial



contacts in the classroam may require that the rnotion of
mutually benefitting relationships are minimized, the teacher

is more dominant, but as awareness and understanding develops
the teacher and the pupils are likely to reveal more of
themselves to each other, As the reciprocal expectations

become more lucid these add to the stability of the relationship
(Osgood and Tannenbaum 1955, Sherif, Sherif, Nebergall 1965)
end pupils become more involved,

Within these reciprocal exchanges it is necessary thast
there is the means whereby teachers and pupils can inform
themselves of the effect of their performance on each other
and perhaps modify this in the light of the information received.
The means by which this reciprocation is facilitated is coding,

a process which provides information in both verbal and non-verbal
forms., It is the coding #hich determines the significances or
meaning assigned to signs, symbols and signals, Although there
are differences in terminology, it is generally accepted that
there are different kinds of signs but that the two main tyces
observed are signals and symtols, Harrison (1974} distinguishes
between symbols and signals in that symbols do not require action
on the part of the participants, only interpretation of what they
represent, #hilst signals are code elements which announce that
other ccde elements are immirnent,

Thus, in defining the communication process, Harrison has
described participants as being involved in a process where they
can reciprocally transmit information and feeling through vertal
and non-verbal codes with the mutual recognition that both are

potential senders and receivers,



1e4e2 The non-verbal code

In defining the non-verbal ccde it is necessary to
consider the verbal-vocal dichctomy. It is relatively
uncontroversial that the verbal symbol when produced by the
voice is received by the ear and or the eye,providing a most
efficient and effective code system, e can make verbal
noises when we move and similarly we can hear articulations
whilst we are not looking at the scurce, The corcllary of
this would seem %o be that the non-verbal is not oral or aural,
that is to say, an action can not be both non-verbal and vocal,
To agree with this view, however, depends upcn one's inter-
pretation of vocal, If it is that the vocal is represented by
actions which assist in producing speech, then vocal and verbal
actions accampany each other., That is the vocal is part of the
verbal message itself (voice qualities)1. Thus it could be
argued that if the verbal elements are accompanied by the vocal,
the non-verbal are not. But verbal elements can consist of
'Ah's,' ‘'Um's,' and 'Eer's.' If the criteria of verbal is
that of being synonymous with words, then these elements become
identifiable as non-vertal vocal.

The non-verbal responses which are vocal are labelled by
many wrivers as paralanguage., The distinctions made in the
previous paragraph can be usefully discussed alongside the
categorizations presented by Trager (1958} and his view that
paralinguisiic activities are part of conversational interaction
and potentially controllable and communicative. In his categories

he identifies the vccal qualifier32 vhich intermingle with the

1. Trager (958) - vocal changes which can alter the meaning
of a communication,

2. Examples are given on page 49.



spoken language and as such are a part of conversation, He
is also clear that being an integral part of conversation is
not necessarily %o imply simultaneousness with spoken words.
1

For example, other sounds, the vocal segregates may be
interspersed, precede or follow words. In addition he includes
in paralinguistics actions such as yawns, grunts and laughs
and labels these vocal characterizers.z

In comenting on the function of non-verbal vocal actions
there are a number of writers who agree with Trager that
qualifiers and segregates are often a commemtary on the verbal
content and may govern the syncronization of utterances. The
premise on which the work of Abercrombie (1968), Argyle and
Kendon (1967) and Goffman (1969) is based is that conversation
consists of orchestrated sequences of utterances within which
vocal characterizers and segregates are a functioning part.
Goffman identifies these as informal cues whereby speakers can
signal attention, rolite disagreement, a lack of interest or
indicate a trensition to another topic in the communication
stream, Argyle and Xendon view the process whereby these cues
occur as a skilled perrormance and suggests that participants
must be on the look out for the signals from these cues.
Abercrombie supports the communicative role of the voecal
qualifiers, but expresses some reservation about the commun-
icative function of vocal characterizers.

To some extent the difficulty in deciding what constitutes
vocal characterizers stems from the distinction between those

#hich have more non-vocal connotation (vawns, stretches, eye-

brow raising ) and those that generally do not (grunts, coughs,

1 & 2. ZIxamples are given on page 49,



squeals ), There can be little doubt that all are not speech,
although some are closely related to verbal output ard in some
instances have the capacity to replace wards. To be in agreement
with Abercrombie's view cne has %9 zccept that vocal characterizers
are non-communicative and therefore not meaningful in an int eraction,
However, if one chooses scratching (non-verbal - non-vocal ) which
is often a perscnal mannerism as the paralinguistic example as
against a groan (non-verbal - vecal }, which is more likely to be
vart of the communicative process, on balance, the conclusions
reached will be different, Perhaps decisions about meaning are
more appropriately reached when vocal characterizers are Judged
w¥ithin the interactional situation. Nevertheless, there is scme
consent that information and feelings are conveyed by means of a
range of non-verbal - vocal cues, For the ma jority of researchers
these include, vocal characterizers, qualifiers and segregates.

If vocal cues consist of all actions which interact with
speech as distinct from those which affect pronunciation, then the
group of actions referred to as human bodily movement or kinesics
must be distinguished as non-verbal non-vocal. Researchers in this
area have used categories to denote the kinesic aspects, W¥heldall
(1975) refers %o kinesics as the scientific study of posture and
gesture, Argyle (71975), as gesture and bodily movemert and
Chronkite (1976}, the study of facial and body movements. Other
kinesic categories include twuching (Montagu 1971), proxemics
(Sommer 1969), facial expression (Ekman and Friesen 1975) and
eye behavicur (Argyle and Cooke 1976 .  Because the range of non-
verbal phenomena is so vast and because there are obvious practical
difficulties in covering a wide range of actions it is intended to

focus initially on selzcted body areas. Given that the most visible



1.5

forms of movement between teachers and pupils are the head (face),
the limbs and the torso the tern non-verbal when used will refer
to these. Within these areas distinctions will be made between
those movenents which occur in isolation from the torso, namely,
the gestural and those movemenis which are primarily occurring
in the torso, referred to as the postural,

In discussing the non-verbal in relation to the verbal and
the vocal, the distinction that has been made is that the non-verbal
refers to all vocal and non-vocal actions which are not associated
with the spoken words The non-vocal actions have been based upon
Trager's categories of characterizers, qualifiers and segregates
ard the non-verbal - non-vocal actions correspond to the movements
of the head (face), limbs and torso, Although the focus of the
research is that of the non-verbal - non-vocal actions, because
the non-verbal - non-vocal and non-verbal - vocal elements do
not always occur linearly, the non-verbal - vocal will be included
#where it is considered to add to the interpretation and comprehension
of the non-verbal - non-vocal. The non-verbal - non-vocal actions
#ill subseguently be referred to as non-verbal actions (discrete
signals) or non-verbal activity (clustered signals ) and the non-

verbal - vocal categories as vocal cues,

Aethodological Considerations

Zthnomethodology received its initial impetus from researchers
in the anthropological tradition, Efron (1972), Lacy (1970) and
‘hyte (1973). ‘iorking along similar lines and having particular
impact on the view that what people do and say depends on the
social context in which they find themselves is the work of

Garfinkel (1967), Gotfman (1971), Sacks, Schegloff and Jefrferson

(1974 ), Sudnow (1972), willis (1975) and Zimmernan ang Pollner (1970)



rocussing their interest on the social context of the

classroom, Adams (1971), Bentley (1981), Gump (1971),

Hamilton (1973 ), Stubbs (1974 ) and Walker and Adelman (1972),
have investigated the sequential nature of the teaching-learning
process. This latfer group of researchers share the comnitment
that classroom processes should be studied in their natural
settings, rather than in artificial ones created for ihe
purpose of research, The methodological considerations and
decisions that such a commitment requires are considered in the
following paragraphs.

It is manifest that as a setting for research all classrooms
have an architectural style with spatial bourmdaries which
facilitate transactions of differing temporal duration and give
rise to differing methodological constraints. Within these
different spatio-temporal frameworks are the patterns of teacher-
pupil actions which are the concern of the researcher. Although
these interactions can be determined in different ways, in many
instances, the pattern of interplay is controlled by the teacher
#ho informs pupils what they are to do, what problems to solve,
what sequence of activities to perform and within what time limits,
This conirol is exhibited not only in the sub ject content to
#hich pupils must give attemtion and in who to respond to, but in
the teacher's power to approve or disapprove the responses of
the pupils, The role obligation of the teacher is to be and appear
more powerful, whilst the pupil is expected to do all the ad justing,
fhere the teacher's intentions and plan of action dominate limits
must be placed on the level of reciprocity that can occur. Some
research evidence supports this portrayal of the teacher as being

highly controlling in the classroom and the phenomena associated



with this are well catalogued and particularly easy to observe
(Flanders 1970, Oeser 1960),

In spite of the evidence from these studies, other
researchers have had great difficulty in accepting the view
that control is synonymous with dominance. The alternative is
embodied in Greer's (1979) concept of the teaching process
where she describes the teaching encounter as where both teacher
and pupil perceive samething about the state of each, diagnosing
feelings, degree of interest or conprehension and therefore
ability to respond. What is evident from this description is
thal reciprocity implies that the behaviour of teachers or pupils
is contingent to some degree on the perceived behaviour each
have of the other, This does not mean that the behaviour of two
individuals is necessarily the same, but it does mean that
each one's behaviour is affected by the behaviour of the other,

Hosever, acceptance by the teacher of mutually perceived
behaviour requires recognition that pupils‘come to school with
some backgzround knowledge and a level of comprehension of their
o#n and although the teacher's presentation of a sub ject may be
factually and conceptually correct a consequence of this is that
sane pupils #ill ask questions, some require repetitions, some
extrapolation and others will digress, It is also an acceptance
that in small groups situations both the teacher and the puril
have the right to doninate, Of course, in practice, it is
difficult to conceive of teachers and pupils as engaged in
activities completely isolated from each other, but what is not
di’ficult to accept is that teachers by the nature of the role
they adopt, have the potential to constrain the level or mutual

ad justment that can occur,



Accepting the view that teacher-pupil relatiohships are
modifi=d and grow out of comaunicative exchanges, how is this
facilitated? Garfinkel (1967) presents arguments to suggest
that we negotiate reality with cther peorle, that is, perceptions
participants have of each other influences and in some instances
modifies the responses that they have to one another. Implicit
in such a viewpoint is the notion of role, Of course, it can
be said that in any interactional relationship we are always in
roles by definition and that the role one sees oneself in, places
a boundary on the relationship, However, participants in
transactions do not presemt their roles to each other and then
cease to relate., The roles assumed give cues to others about
how messages should be interpreted and these cues operate back
and forth., At a minimum participants must assume a role for
themselves, impute a role to others and estimate the role that
others think they are assuming, A basic element of this kind of
dialogue is seeing the '‘other,' and experiencing 'the other side,

This same integratved duality is pursued by Goffman (1969 ),
e claims that individuals assume a certain social status vis-a-vis
others and atteapt to give a creditable presentation of the
character that is supposed to go with the status., His book,

'The Presemation of the Sels in Everyday Life,' (pages 183-209)
is an account of the inveraction rituals that are developed to
smooth intverpersonal relations and to develop norms or informal
rules to give structure and continuity %o relationships, In
related work (Goffman 1955) provides insightful descriptions of
the negotiations, games and ploys of patients angd prof'essionals,
Given this view it is not surprising that Goffman should give

nis attention to the techni-ues people create to manage their



impressions of others,

Self presentation as a means of social influence is also
commented upon by Walker and Adelman (1975). They identify
that we all have mechanisms of adjustment which we use when
appropriate %o, "modify the way in which we present ourselves
to others."(p.10) Likewise, Danziger (1976 ) makes a distinction
befween role enactment and role taking, the latter referring %o
organic processes where one analyses the role atiributes of
others so that one is better able to relate, hat they all share
is the view that mutually satisfying interactions are contingent
upon participants' perceived view of themselves,

But in practice the cutcome for many teachers is that their
efforts to achieve mutual urderstanding and reciprocaticn with
pupils 1s strained. In the classrocm many teachers seek to be
assertlive, others are atle to promote mutual umderstanding ard
sharing where pupils can choose to contribute to the interaction,
e are all aware, hovever of what can ensue when pupils rebel
against the teachers definition of the situation. Pupils not
rollowing the rules for turn taking by calling out, demanding to
make a contribution, accusing the teacher of being boring,
talking to others instead of attending to the teacher, illustrate
the point. These are blatant forms of disregarding the teacher's
rules. However, Denzin (1971 ) suggests that in both assertive
and reciprocal situations parts of the interacticn will probably
always be ritualized. Pupils standing up #hen a teacher enters
the room, asking permission to leave the room are examples of

#hat he terms "rules of etiquette, " (p. 265.)



The area of debate that remains is how are these rules
agreed upon, One widely accepted view by teachers is that
they define who can talk to whom and for how long and that in
some instances dress and apprcpriate language are agreed upo@
Others recognise that whilst pupils accept some aspects of
ritual they do try to break out of routinized patterns and
establish those they find more acceptable, Garfirkel (1967)
presents the view that to facilitate any process of interaction
a great deal of information is transmitted and understocd but
never verbalised, He and other ethnomethodologists speak in
terms of a body of shared knowledge and the need for participants
to discover and portray orderly and connected events, the
resultamt rules of norms of which govern and guide interactions.1
Denzin (1971) proposes that interaction rests upon a combination
of civil-legal codes, rules of etiquette and relational rules,
In part, he shares with Garfinkel a similar conception of rules,
namely that these are constructed and agreed upen by participants

threough the imteractional process. In the classroom for fruitful

relationships to develop it seems necessary that in some instances

teachers and pupils agree upon rules and strive to observe these,
in others that rules become established and function because of
the capacity of teachers and pupils to reflect on themselves

and calculate how they perceive each other,

1. Garfinkel demonstrates this point by reference to the
disruption of normative patterns in families and work places.
Garfinkel (1967) pp. 2849,

2. Legal Codes - include laws prohibiting violence to self and
property and are urheld by specific authorities

Cle

Rules of etiguette - rules of ritual, dress, leave taking,

Relational rules - display how the self is to be presented,
Denzin (1974 ~n  ~rc

~s



here rules become established during the prccess of
interaction their communicative value can only be assessed by
reference to their temporal occurrence. Birdwhistell (1971)
supports this view and argues that if one wants %o discuss
social meaning this can only be done if we know a great deal
about the social context in which interaction takes place,
Scheflen (1972) refers to 'context analysis,' Hall (1974) in
his study of proxemic behaviour focuses on observations of
people as they use and react tovspace. Sommer (1969 ) has
observed spatial invasions and Kendon and Ferber (1973 human
greetings. In addition all have in common that they have
pursued their research in natural settings and that situational
influences have not been removed, Characterizing research of
this kind are methodological strategies which differ from those
used by experimentalists,

Tor example, Buehler and Richmond (1963 ), Chambers (1976 ),
Galloway (1968), Leventhal and Sharp (1966), Mehrabian (196¢)
ani Rosenfeld (1967), focus on selected non-verbal cues.
Similarly, Grant and Hemnings (1971 ) throughout their work in
clessrooms have focussed on the non-verbal behaviours of teachers
and purils without reference to their sequence or pattern in
the situestion in which they occurred. To take a few examples,

a teacher scratching his head could be regarded as a non-teaching
act but the way in which this is carried out might be of
sufficient pedagogic importance to be acknowledged and what's
more evaluated by the pupils. Although it is true that leaning
forward can indicate empathy and a liking for pupils, it is

also possible to lean forward prior to standing up. In addition

it i3 a dangerous assunption %to interpret finger tapring as



impatience, a smile as being in a positive mood or the
eye-brow flash as annoyance. #hat is being suggested is that
interaction between teachers and pupils is not achieved
through isolated packages but is the result of sequential
activity which cannot be understood without reference to its
temporal occurrence,

Another example 1s the strategy of not eliminating
situational influences, More a feature of experimental
approaches to research is the control of at least some of the
situational influences. However, ethnomethodologists accept
that classrooms have different physical structures, lessons
different duraftions and thai classrooms contain a variable range
of resources but they take the view that all are dynamically
related and have the potential to have a coercive effect upcn
teacher-pupll interaction, further,that if one accepts that
situation influences meaning then this must become a variable of
analysis itself., The logical extension of this view is that if
the role of the researcher is one of participant observer then
this is also a povential source for influencing the meanings
participants adopt. Entering the research setting as a
participant observer means that the observer haé a good chance of
taking part in the typical processes of the classroom, This is
not to suggest that the integration of the researcher into a
situation is without its difficuliies for the presence of any
observer in a classroom precipitates some reactivity,
Structuring the research process by, for example, specifying the
speciiic behaviours of an interviewer and the gquestions he should

ask are desigsned to facilitate reliability, Recause in



ethnomethodology such pre-structuring is not so precise and
the researcher does not completely withdraw from the research
setting the level of reactivity is likely to increase, It is
recognized that the possible effects on the research of this
increase must be taken into account.

Observers also have a number of decisions to make regarding
the means whereby information can be obtained with maximum
validity. Since ethnomethodologists begin with a low level of
pre-structuring and sometimes general concepts, validity is not
viewed as a problem, It is argued that there is no empirical
camponent or specific corceptual definition(s ) to measure and
therefore no question of error in measuring what is purpcrted
to be measurable, Usinz the same line of argument because
observation comes first and categorization after, there is high
face validity, |

The obvious outcome of the rejection by ethnomethodologists
of the view that classroom phencmena can not be studied
scientifically as factors which are causally related is that
massive amoumts of datva are acquired which it is difficult to
code cr categorize, This latter approach to data collection is
clearly not a realistic alternative as 1t is impractical to take
such an absolutist approach when studying interactions between
teachers ard pupils. Duncan and Fiske (1977 ) recognize the
problem by proposing the use of concepts which sensitize
researchers and orientate them towards the discovery of what is
seen to be the definition or the concepts that are prorcosed,

Any potential operationalization of concepts is delayed until

1. Qbserve [irst, categorize afterwards,



the initial concepts have been investigated within the social
situation in which they occur,

A final methodological concern is whether it is desirable
to ccnsider the non-verbal as distinct from the verbal., It is
observable during any encounter the verbal is often acconpanied
by gestures and postural changes sometimes acting as regulators
or illusirators. The studies by Zkman (1965) and Exline (1963)
and more recently Duncan and Fiske (1977), demonsirate these
relationships, In addition, Reece and ‘hitman (1962 ) in their
study isolate and relate the verbal and the non-verbal components
which convey warmth, whilst Buehler and Richmond (1963 ) outline
verbal and non-verbal frameworks for analysis in two person
settings. Perhaps the most notable work in this fisld is the
linguistic-kinesio-logical approach pramoted by Birdwhistell (1971)
where kinesic units are seen to be comparable with those of the
spoken language. All attest to the view that the non-verbal is
more meaningiul w#hen considered in relation to the verbal,

In summary, what has been suggested so far is that
ethnomethodology is much more concerned with the problem of
description, the description of social phenomena in their natural
setting., This reguires that ethnomethodologists collect data
about what participants do without %oo much impact on events,
This means that the researcher must adopt a role in the setting
which will minimize potential reactive effects. In addition, the
ethnomethodologist must not manipu%ate the setting as this may
well detract from the normal processes of social inseraction,

Thus the two distinctive comnitments of ethnomethodology
are a conslderation of the degree of structure within the research

setting and <he role that is reguired of the researcher in that



setting, The first of these requires a consideration of the
formulation of general concepts from which to develop
hypotheses and a consideration of the effect of minimized
structure on the reliability and validity of the data; the
second, the level of deception anmd the degree of involvement
that should be adopted by the researcher,

The next area of concern is the implication of these research
connitments to the classroom situation. It has already been
proposed that teachers and pupils reciprocally influence a
relationship because each affect and are affected by the other,
Tagiuri (1969 ) describes this as,

"Observer andi observed are simultaneously observed
and observer, Their reciprocal feedback processes
modify their self presentation and, in turn,

their reciprocal perceptions in a continuous re-
cycling but varying process during which each
person uses the variations in himself and the other

person as a means of validating his hypotheses
about the other, "

page 426,

In practice this may mean that during an exposition a teacher
may pause, look at a pupil and indicate that he expects a response,
If on the other hand, while pausing he looks out of the window
or rolls his head, one pupil may see this as the teacher merely
collecting his thoughts before he continues. #hen a pupil is
answering a question we may give him the occasional nod or smile
to indicate we understand or approve, In a similar manner pupils
also utilise body movement and gesture to influence the rattern
of imteraction., Everyone appears to know how to regulate the
relationsnip even if they don't know they know. For teachers or
pupils do not always establish such claims by explicit statements

) N N . ) . . L.
like, 'we do not wish to listen %o your point of view,' or



'please continue, ' Often a get of signals are in use which
appear to convey meaning which can not be acquired by reading
books or looking in a dictionary,

However, Goffman (1969) suggests a different interpretation
of participants in an interaction, He proposes that participants
are engaged in performances which can be evaluated in terus of
intended effects. Garfinkel (1967) on the other hand says that
we are not very self-conscious and take our interpretation of our
actions very much for granted, He states that researchers must
pay attention to,

"the most commonplace activities of daily life,
the attention usually accorded to extraordinary

events; to learn about them as phenomena in
their own right,"

page 1.

To accept the latter viewpoint is to have the difficult
task of discovering the management secrets of teachers and pupils,
even when they are for the most part unaware of these thamselves.
To accept Goffman's explanaiion that participants act a part is
to have the task of observing‘%hose viable features which
characterize a prescriptive approach to teaching., “hilst it is
probably true to say that some teachers do indulge in play
acting and will emphasize some atiributes and hide others a
consistent level of predictability between teachers and pupils can not
always be sustained. For the most part interactions can not be
scripted in advance and things can and do unexpectedly disrupt

the definitions of the self that are being projected.



Therefore, what seems more relevant to the classroom
situation is Garfinkel's notion that, for the most pars,
teachers and pupils are able to handle their range of
interécﬁions without too much apparent conscious thought.

The implication that teachers and pupils are all lay
psychologists planning and explaining their behaviour to each
other does seem io have some credibility, This same view is
expressed by Bailey (1982) pages 291-292. It is a theoretical
conception of the imteractional process which encanpasses the
idea that ,

a. processes of interaction are worthy of study
in their own right,

be rules of exchange can only be accurately
observed within the spatial and temporal
structures in which they occur,

c. situations and researchers are a source
of data,

de ordinary processes tend to prevail when the

observer is trusted and blends into the
setting,

In the classroom situation these theoretical orientations
reguire the observation and documentation of teacher-pupil
imteraction without too much researcher intervention. This means
that the researcher becomes involved in decisions about how much
to reveal about the research to participants and what in his given
circumstanée is the best role to adopt. In addition the approach
to research must be that the research hypotheses are not fully
fornulated until ar'ter considerable observations of the participants'
reactions in their norwal setting have been obtained and analysed,

As a methodology for research, ethnonethodology requires the

researcher to capture and record the processes of interaction

bet#een teachers and pupils and from these to search for
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imerpretation and meaning,

The disadvantages of acquiring data in this way in this
research, are that the resulss will be.gﬁe outcome of one
individual's effort and there are consequent difficulties in
making camparisons necessary to assess reliability. In addition,
the technique of observation whilst not as restrictive, as for
example, that used by Leventhal and Sharp (1966) in which patients
in an obstretric unit were observed in relation to a set of
facial symbols, does require an observer and recording eguipment,
the presence of both making bias a real possibility., Zven with
training Wrightsman (1977) recognizes that observers are sub ject
to some perceptual bias, Also, it is normally safe to generalize
that observational research uses a sméller sample size from which
data is obtained and data which can often be difficult to
quantify. Finally, the in-depth nature of observational research

generally requires that the work be conducted over a longer period

o

of time,

Ob jectives of the research

«hat this piece of' research seeks to do is to accept
Garfinkel's theoretical interpretation of the interaction of
participants and the methodological commitmenis that ensue from
such a theoretical base, Its broad concern is to ernhance
understandinrg of the comaunication process by focussing on the
non-verbal activity that occurs during teacher-pupil interaction
in the classroom. To this end the non-verbal vis-a-vis the
verbal will be considered with the following more specific

objectives in mind, Thcse are to,



Te Acquire descripticns of the non-verbal activity of teachers

and pupils.

2, ITdentify any significant occurrences of non-verbal activity

between teachers and pupils,
3. Analyse the pattern(s) of these significant occurrences,
4e Investigate the form of significant non-verbal configoraticns.
5. Establish the interacticnal function of non-verbal configorations,

6. Provide information to improve the coammunicative ccmpetence

of teachers.

Beginning from the assumption thaf teacher-pupil interactions
in the classroom begin with some things needing %o be clarified,
the next section will concern itself with conducting a prelimihary
study in order to furnish descriptiocns and éxplanations to enable
the collection of data in a systematic and rrincivled way, These
explorations will be concerned with the problems of gaining access
to the research setting, establishing relationships with participamnts,
chocsing which teachers and pupils to observe, deciding which
aspects of the camnunication process are relevant and which

technicues best serve to record these aspects,



SECTION 2

DESIGN OF RESEARCH




Definition of Research

Although the emphasis in ethnomethodology is upon the
observation of social processes as they occur in natural
settings, the achievement of this requires theoretical and
methodological commitments. A definition of the communication
prccess has been borrowed from Harrison (1974 ) which feccuses
upon the reciprocal nature of communicatiorn. This incorporates
a view of teaching which whilst accepting that different levels
of dominance are disftinguishable in the classroom, accepts that
the pupil can and indeed should be actively encouraged to
precipitate exchanges, The theoretical framework acknowledges
Garfinkel's (1967) view that such reciprocal pI‘OCGSS-‘?S‘AVbetween teachers
and pupils are not always consciously negotiated with the resﬁlt
that some information is umderstood but not directly verbalized,

The methodology takes accoumt of the decisien to observe
teacher-pupil interaction in the classroom amd from these
observations to collect descriptive data which can be identified
and investigated. The collection of data will involve the
researcher in an important methodological role and because of
this an inmitial study will be undertzken., This will consider
the extemm o which the presence of the researcher might
affect the reliability and validity of the data and the related
and contingent requirements for recording and notating data.

The researcher will also be concerned with the appropriateness
of the social setting and the research potential of the teachers
and pupils for the achievenent of the research ob jectives,

'hen the setting has been specified, sampling of time and
participants will be considered, the first of these will

establish manazeable periods of time since long periods of



observation are not feasible to notate and analyse, the second
will identify six to eight groups of teachers and pupils where
reciprocity is at an acceptable level. The age or sex of
participants will not be taken into account nor the sub ject
matter of the lesson,

The main data collection technigue will be the video tape
with supplementary observations in the form of field notes.
These will be complemented with informaticn obtained from
teacher-pupil interviews and samrling procedures.

Because the emphasis in ethnomethodology is the development
of theory, the specific research hypotheses will not be arrived
at until considerable exploratory investigations have been
completed, Guided by the premise that interaction in the classroom
between teachers and pupils is, in part, facilitated by non-verbal
activity, data will be collected and analysed and in the course
of these analyses, the research hypotheses will be made more explicit.
This progressive focussing of the research is designed %o occur

in the following stages,

Stage 1 The transcriting or one set of teacher-pupil
interactions., Some preliminary explarations of the

observed phenomena,

Stage 2 The identification of possible lines of enquiry.

Stage a8, The identirication of significant occurrerncss,

b. The defining or hypotheses.

Stage 4 A consideration of the hypotheses in different

Cclassroom settings.



2. 2.

Definiticn of Terms

Communi cation

A shared signal system whereby encoder makes something
public via that system and the decoder responds

accordingly,

Teacher-pupil

A reciprocal interchange of information and feeling

=

utilizing verbal and non-verbal codes,

Verbal Cocmmunication

The transmission of information and feeling through
linguistic codes,

Verbal Preclosers - okay, well anyhow,

Non-Verbal, Non-Vocal Communication

The transmission of information and feeling through
Kinesic codes. These codes are referred to in the text

as non-verbal acticns (discrete signals) or non-verbal

activity (clustered signals ). These consist of gestures,
movements #hich are focussed on a solitary body part or

parts and postures shich are movements of the torso,
R S ———

Non-Verbal Signal

Signals the event o' another code, verbal or non-verbal,

Non-Verbal-Vocal Codes

(Paralanguage )



Vocal Characterizers

Vecal Qualifiers -

Vocal Segregates -

Referred to in the text

Preclosing Signal

laughing, crying, rubbing hands,

groaning, scratching,

tone of voice, pitch, tempo,

Um, ah, uh, uhum

as voca: cues,

Verbal and vocal (segregate) codes used to inlicate a

speaker's wish to pass on a turn.
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.SECTION _3

STUDY ONE



Introduction

Although ethnomethodology directs the researcher to
consider the use of several different strategies the
observer in situ is considered io play an important
methodological role, hile roles, according to their
location, vary in the extent to which they are specified,
they all bring about changes in the field. Thus the
reliability and the validity of the data, to some extent,
are dependent on the cbserver, As the researcher does not
have an established role in the classroom it was decided to
carry out an initial study to determine o what extent the
presence of 'another person,' could change the field and to
consider the related and contingent requirements far recording
the data,

Develcpment of !Method

Sirategies for entry

The illusory aspect orf seeking to study non-verbal
activity in as matural a form as possible is the btelief that
To be natural is to be #ithout a strategy; Clearly there are
linitations in studying the naturalness of interactions and
therefore iz was foreseen that the introduction of any
recording technique imio a classroom would raise problemat: s
issues and potential sources of error, That it would also
have implications for the role of the researcher was also
recognised (Hamnersley 1979), In.sections 32,1, 3.2.2, 3,2, 3
and 3. 2.4, these two methodological considerations will be

discussed and reported in narrative f orm,



In order to proceed a school had to be selected,

Following visits and discussions in 5 schools one was re jected
purely on grounds of disinterest, the researcher being viewed
as a nuisance and interrupting the planned timetable, A
caabinmation of cther factors, although not alwvays made explicit
emerged, including practical pay off, inadequate resources,
fear of uncontrollable side effects and a general mistrust of
research resulted in the exclusion of 3 other schools. The
selected school did not maks public any of these aspects and
satisfied the criterion of a more formal approach to teaching,
In this situaiion the teacher can be seen to be emphasizingz the
maintaining of the social context, that is, keeping all the
pupils included in the lesson and using the context to develop
some idea or aspect of lesson content. The decision to seek a
formal context took account of the fact that everything said in
this situation is potentially public and the actions of teachers
and pupils highly visible,

This decision made, I gave my time %o going into the
selected school to consciously work out a strategy that was
acceptabls to the school ani capable of meeting my research aims,
Due to other comnitments this had to be on a two day a week
basis over a period of 3 mohths, To observe the whole school,
indeed a whols year was not [easible or desirable so I attached
myself to one interested department with a staff of five, who
taught a range of classes in age and ability, My concern was, at
this point to gain acceptance and follow this by the intrcduction
of a range of technicues. To reach both goals simultaneously I
decided to identify a key person,. The head of department was

representative of' the sroup and considered by the group as



representative and he became the source from which I ascertained
the patterns of interaction Of members of his department,

Sane period of infiliration was needed amd for the first
four visits I contented myself with talking fo staff, Apart
from the head of department, those directly involved, although
imt erested were cautious; indeed I felt initially distant. After
all, most individuals however competent, feel threatened by
someone observing and making notes. I had assumed that although
initially a stranger, given my previous teaching experience that
my entry into the field would have been less stressful and T had
sought to interact according to the institutionalised behaviour
expectations, but the labels, 'lecturer, '‘researcher,' had to
be overcame., I continued to nurture my role, assuring the staff
that any notes and consequently recorded material could be viewed,
would not be made available to students, or used on in~service
courses with teachers. Iunch times provided a time for longer
chats and a flox of information between us was established which
of course was not alvays related to the wark in hand, Great care
vas taken %0 adopt a role of openness and informality.

The school was organised into hierarchically structured
positions of power and the 'gate-keeper' role of the head of
department became more apparent., Positive, relaxed and informal,
he created a climate for industrious ami useful diécussions,
encouraging his staff to participate in the development of the
research, These attitudes became instrumental in my acceptance
by the group. In spite of this one of the team of five felt
unable to continue her involvememt as she felt that any observer

in the role of researcher would distract her from her teaching,




32,2

During this period of time it was established that I would

adopt a covert research role, rather than an overt one and in

view of this I had to comply with the norms as much as possible
(dress, social background, posture) and avoid becoming conspicuous,
My field notes revealed that formality of dress and address was
observed by staff in general, Only one group of younger staff,
who often appeared on the periphery of the process of events

were informal and open in their relationships,

Researcher roles

The next stage was to determine the extent to which I would
be viewed as a disruptive stranger by the pupils and to perceive
the interactional patterns of the classroom #ithin the
restrictions of the environment, In principle a participant
observer is asked to keep the specific details of the research
task hidden from the participants. Many authors of such methods
agree on the desirability of this. (Hamilton 1973, Malinoski 1963,
Stubbs 1974, Walker and Adelman 1972, ihyte 1961), Often in
practice this is too impractical (Lacy 1976, Yillis 1975 ),

In the present research situation asking questiocns of
participants and making notes made my presence conspicuous,
Perhaps the only way I could become acceptable and plausible
#as by declaring and explaining my research interest, ‘hether
I wauld have to reveal to the participants the research infention
appeared to depend upon my ability to prove to be an integrated
and accepted participant of the group., My imtroduction into the
classroom as a participant observer was not difficult, pupils
and staff were accustomed to students observing as part of their

professional training, %ven so, in the initial weeks I had to

cx



occupy a peripheral role but there was inevitable pupil
curiosity in the form of such questions as "#hat are yer doing
miss?" "Are you going to take us tomorrow?" "How long will
you be here?" T replied with partial explanations saying to
the effect that I would like to observe how they related to

each other in the classroom,

In order to reinforce the institutionalised patterns of
the system I moved round groups as they were working, where
appropriate adding constructive comment, Care was taken not to
have impact which suggested a control role belonging to the
teacher (permission to leave the room, rules about sharpening
pencils ) and which could change the social structure of the
members, I sought to becane mare integrated into the social
system of the classroom so that I could experience everyday
events but also remain in a position to perceiwve structural
changes and tendencies as well,

It was realised that note taking could maks teachers and
puvils selfconscious and cause them to act abnormally, Do not
Jot conspicuously was a rule I had observed in other professional
situations, At first I tried to rely on my memory, but eventually
resorted to jottinz notes key words and important phrases. The
note taking sas not one of' the expectations anticipated by the
participants and they pressed for an explanation, To refuse this
information was to lose trust so I was required to give a more
plausible explanation for my presence, Nevertheless, I was
gaining an emree sufficient to allow an appropriate level of
participation to carry out observation and it seemed that I was
accepted by the members of the observation field and therefore in

a position to secure relevant information (contingent acceptance,
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Kahn and Mann).2

Unfortunately because of my integrated role, reciprocal
influences were appearing because expectations and reactions
between myself and the pariicipants were emerging, My
competence and confidence in the classroom was apparent, some
pupils showing a level of dependence not acceptable to the
teacher and this was particularly so where a teacher was insecure,
I had to avoid the risk of disturbing the control structures
within the classroom, knowing that such activity could change
the field and result in wvalid data not being collected. I had
become a participant effectively interacting with members, yet
trying to be neutral and specific in temms of the research, I
was aware that this high degree of involvement could lower my
impartialiiy, some cbservations becoming inexact and biased,
my participation role ccmpranised my research role armd so in
order %o avoid further ottrusiveness and reaciivity the degree of
participaticn had to change,

A decision was necessary to decide to what extent I could
participate and yet control my observations, I was accepted by
the participants, but the degree of invclvement was affecting my
Judgemerts The ability to observe and only minimally reciprocate
interactions had tc be acquired., +hilst the balance of inter-
dependence took time to adjust it became clear that fhe pupils

viewed my role as being very different from the teacher. They

2. The researcher seeks to gain approval by a step by step
decision-making process, It 1s a process which offers
optimal chance for co-cperation at all levels of
organisation, ensuring to same extent, that decisions at
the different levels are not pre-determined by those at
the top.

A
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were aware of my negotiated relationship with the teacher and

I observed their lessons once or twice a week which other tesachers
did not. Because initially I was a stranger and needed to win
the trust and acceptance of the participants I had ccnsidered
participation a methodological prerequisite, Unable to obtain
undistorted observations of the social field my original
assumpticn had to change, so I sought to refain members' trust,
but secure marginal involvement in the social field,

For work to prcceed it was necessary to become more fully
sensitized to the field, Although the selected field is a
social setting of considerable complexity, repeated observations
of lessons taken by the 4 participating teachers led me to

suggest various factors. (see Figure 3.2.2)
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Figure 3,2.2 Idertifiable features of lessons observed

Qe

by the researcher in the firsi social setting

ifast lessons have a structure, Teachers begin by Tocussing
attention on subject matter or classrocm procedures and
this sets the context for subsequent behaviour. They then
seek to elicit a verbal response, encouraging pupils to
attend. This frequently takes the form of questioning,
FPupils are encouraged to respond pedagogically, accepting,
rejecting, modifying and expanding what has vbeen said,.
Bellack 1965 ).3 Teacher T, and le were inclined to elicit
response Uui allowed for little modification, whilst T2 and
T3 encouraged development in answers. All the teachers

had distinguishing features but the general classrocm climate

L

was of "medium" deperdence, (Flanders 1969,

There is regularity of participastion. Given the observations

in a, this is self-evident, The level of pupil activities

shows sane variance,

¢ There is constancy of physical surrourdings. 411l lessons were
observed in the same spatial area, Desks were arranged in
rows with a table, dais and blackboard at the front.

3. Bellack idenvified four basic pedagogical moves, structuring,
soliciting, respcnding and reacting.

4, 'Medium dependence,' A term used by Flanders in his research

on teacher influence in the classroom, It is when teacher
direction is essential for initiating and guiding activities
to w#hich pupils respond.

'High dependence.' in the classroom situation is where
almost every move complies with the wishes of the teacher,
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There are purposes for learning, The teachers hag sane

understanding of objectives but these were generally of

a lower cognitive order. (Bloom, 1956),

A_range of teacher behaviours are operative., For the most

part these behaviours have been conceptualized with respect
to polarized models, Keeping Flanders (1969} and the
Medley and Mitzel (1963) category systems in mind this was
feasible, ’I'1 keeps good order, has a tendency to give facts
and his own opinions, but demonstrates affection for the
pupils. He freguently jokes to relieve tension, T2 is
highly active, asking and answering questions and encourages
statements from pupils. 'l‘3 often reads from a paper and
directs pupil activities but encourages response showing
awareness of pupil interests and difficulties. TL.. has
difficulty in gaining the attention of the class but vhen

this is achieved uses illustrative examples to arouse pupil

it erest,
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As can be seen fram Figure 3¢ 2.2 same progress had been
made towards establishing the fielq, However, given my
adjusted role, further self objectification was needed., Through
note taking and discussion with staff I tried to ascertain
perceived changes,but some dilemma was felt by staff that pupils
still continued to seek attention even though I had withdrawn
myself’ to the back of the room, For example, Jenny had torn
her blouse and being the only adult female in the room, I was
the obvious target for immediate assistance, My attitudes had
to change so that pupils did not view me as involved in the
decision-making processes of the classroom,

Many teachers felt they were restricted in issuing reprimand
and punishmert;, slthough at times it seemed that scme of their
decisions appeared vindictive, When the teachers were questioned
they dismissed the suggestion that my presence inhibited their
behaviour, all were keen to present themselves as confident and
campetent, Clearly, I wes never going to remove the knowledge
Tthat I was observing then, I was visible ard without sitting in
the store room would remain so. The most I could hope for was
that as the days wemt by they would lose some conscious awvareness
of my presence,

dy research role was beccming mare clearly defined, The

findings so far had suggested the importance of ,

a, 1ildemtifying a key person
b, retairing functional contact with those staff participating
¢ not short-circuiting this stage of negotiation

ad justing %o changes in the field

€. retaining a continual triangle of relationships between
members (veacher - pupil - researcher),
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Ad justments to methodology

“ran the initial starting point ad justments needed to be made;

These essentially were,

a. integrated to peripheral role
b. active to passive participation

C. covert to overt research tasks,

That one of the central prircirles underlying ethnomethodology
is paturalism has already been established, It was therefore
difficult at this poimt to see how I wculd retain the esseﬁce of
this when introducing sound and visual techniques, In order to
investigate these potential difficulties the ob jectiv<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>