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Abstract

This chapter explores the question ‘Is Shakespeare perceived as one of the
powerful global icons through which local education is westernised?’ in
Japan. It foregrounds the perceptions of people studying and teaching
Shakespeare in Japan in the early twenty-first century. The chapter
demonstrates that some of these perceptions around Shakespeare in Japanese
higher education are predicated on a binaric understanding of Shakespeare as
the ‘foreign’/’other’/west, distinct from the ‘indigenous’ /’our’/East Asian.
His foreignness is perceived varyingly from positive to malignant, with
reference to the nature and purpose of subject English; the use of western
productions in the classroom; and the delivery of a westernized ‘world view’
through Shakespeare. However, other perceptions explicitly or implicitly
trouble this supposed polarity, emphasising Shakespeare as (adapted to be)
local, regional and Asian, in terms of perceptions of his bawdy humour,
affinity with Japanese history and culture, and use of locally-made or -
inflected resources.
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This chapter explores the question ‘Is Shakespeare perceived as one of the

..........................................................

westernisation: of education invokes a process in which provision becomes

............................................................

...................................

which seems to challenge, albeit perhaps not consciously, the popular
assumption that perhaps the Anglophone way is the most efficient’.

..............................................................

involving the United States: as well as Britain, through the Anglo-Japanese

Treaty of 1902.% These are highly relevant contexts, even explanations, for
Shakespeare’s place in Japan. Existing research has established the role

needs no gloss to be instantly recognisable to households internationally.! The

Anglophone model’.? It is particularly interesting to explore whether or not
Shakespeare is perceived as one of the powerful iglobal icons through which

?Anglophone? model’ with considerable success. Hence, ‘it 1s one of the countries

Historically, there are its periods of isolationism and nationalism; ‘opening up’

..........................

26/04/2021, 20:43

Shakespeare was made to play, for example, in westernising and modernising

traditional Japanese theatre as part of the wider ‘Meiji Restoration’s

......................................

overshadowed by attention to Shakespeare in education in Britain’s former
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................................

and visions for Shakespeare. Publications that go beyond such showcasing

publishing.’

some dissent from intellectuals and authors such as INatsume Soseki iand

stall in the 1990s—or Japan’s determined galapagosuzation or

§competiti0n§ from career-oriented education’ faced by the liberal arts and

https://eproofing.springer.com/books_v3/printpage.php?token=...7E-EaTMye-40RfGpTB8wflhrxdPGTHyf7jim__4WABsQFXWQ9P2HE-Q-RPd

the start of the twenty-first century: see issues six, seven, thirteen and sixteen of
the British Shakespeare Association’s Teaching Shakespeare: for examples of,
what Bi-qi Beatrice Lei has called, the ‘showcasing’ of Shakespeare in Japan,
where individuals present their experiences of and guidance for teaching or
studying him.® There is a dominant focus in such work on what Shakespeare is

include Daniel Gallimore’s and Uchimaru Kohei’s critically- and historically-

The previous chapter in this book, by Uchimaru, suggests that the attractiveness
of Britain, in and somewhat beyond Meiji Japan, was predicated on—and went

need of modernisation: expressed in critiques written by its own sons (with

hard to imagine this scenario persisting today given either, depending on who
you read, an apparent role reversal—Britain’s seeming pursuit of isolationism
(exemplified through its withdrawal from the European Union) and Japan’s

exceptionalism.'? One of the concerns of this chapter is the extent to which

as the twentieth-century progressed, Shakespeare’s place in Japanese higher

education was articulated more critically, even as he continued to be a mainstay

humanities.!! So, this chapter’s key question might be restated as, in twenty-

26/04/2021, 20:43
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In the following section, I critically relate the methods used in researching this
chapter from 2014 to the present. Subsequent sections answer the question ‘Is

Shakespeare still perceived as one of the powerful iglobal icons through which

- education, or in which his teaching can be seen to resist or

problematise westernisation. These include the negotiation of possible affronts

to cultural sensibilities caused in Japan by Shakespeare’s shimo-neta: or bawdy:

humour as well as the demands of western pedagogies (i.e. pedagogies

9

Researching Shakespeare in Japanese Higher
Education

The question explored in this chapter is adapted from one originally posed by
Sonia Massai in her book World-wide Shakespeares: ‘Has Shakespeare become

..................................................................

.................

have altered the wording of Massai’s original question, not only to focus on
higher education rather than strictly cultural markets, but also to remove any
suggestion that this is a longitudinal study (‘progressively’ has been deleted) or
that it will measure a cause-and-effect relationship between Shakespeare in

higher education and westernisation. The chapter will demonstrate that some

.......................

as nationalising, localising, regionalising and Asianising Shakespeare.!* They

reject, as Thea Buckley terms it, ‘a simplistic east-west binaric axis’ in favour
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intraculturalism between multiple local and global centres’.!> So this chapter

contributes to rewriting a dominant and overly-simplistic narrative of west-east
influence on Shakespeare pedagogy.

It draws extensively on articles, written and published in English, by
contributors from Japan. They were received in response to my calls for papers

for the British Shakespeare Association’s {Teaching Shakespeare. This is an

................................

lecturers, theatre and heritage workers mainly) freely available online and read
in over sixty countries. | founded it in 2011 and continue to edit issues two or

three times a year. The articles analysed here that appear in issue 6 were

organised by iWaseda University: and the University of Birmingham. Issue 16

similarly came out of a symposium on the teaching of Shakespeare in Japan

held at {Toyo University: in January 2018. A couple of the articles drawn on in

this chapter were commissioned by me for general issues. I gave little guidance,
beyond house style, to these authors or the guest editors of the themed issues.
Each contributor was asked to write between five hundred and two thousand

Japan. To offer some insight into the demographics of the contributors, the

majority of participants and contributors were Japanese nationals; the rest UK.

English as an Additional Language or EAL). The educators represented in this

chapter are working at undergraduate, postgraduate and non-award level. Their
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voices are crucial to this research given the absence of educators working inside

in the English languagei. Although this research exceeds the sample size of

previous studies (such as the aforementioned publications showcasing

population currently studying and iteaching Shakespeare in Japan. Additionally,

the sample’s representativeness—or lack thereof—must be taken into account.
For example, the contributing educators consider themselves, in some respect,
experts in and innovators with regard to Shakespeare and/or pedagogy. They are
also sufficiently self-motivated to write about their experiences. Apart from

these contributions to Teaching Shakespeare articles, this chapter is also

informed by my attendance at and participation in a range of Shakespeare-
related activities in Japan since 2014: teaching classes as a guest lecturer;

informally mentoring small groups of undergraduate and ipostgraduate students;

auditing and presenting at academic symposia; participating in student
rehearsals; watching productions; auditing and presenting at public events for
educators, students and Shakespeare enthusiasts. A limitation of my interactions

................................

nuances of speech, or that some English: ias an Additional Language (EAL)

speakers may not have felt as free or secure in their articulation as when
working in their first language.?? I have written on the challenges, benefits and
pleasures of such outsider research more widely in the introduction to this book
as well as in a dedicated blog post published by the British Sociological

Association.?!

To a lesser extent, this chapter draws on vox pops that I undertook with

They were drawn from universities in Tokyo and Kyoto as well as
(relatively) smaller places like Gifu, Nishinomiya, Sendai and Takasaki.

26/04/2021, 20:43
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Additionally, many of the articles quote students’ anonymous course feedback

26/04/2021, 20:43

as a historical figure from their world thistory textbooks ?> Additionally,

.............................................................

instead of through educational policy.?* An example they give is that stude

may have unknowingly encountered him in the EAL classroom:

‘English learning materials used in Japan are dotted with quotations from

““All that glitters is not gold” is often quoted in English grammar books to
illustrate the proper use of “that” as a relative pronoun. “To be, or not to be

Japan are familiar with the figure of Shakespeare and snatches of his work

through their incorporation into domestic popular culture. As Uchimaru

Igarashi Hirohisa and Anthony Martin argue that ‘“Shakespeare” is not entirely

which they have had ‘significant exposure’, if serendipitously and unwittingly

“Shakespeare™”, although they are not always identified as such.?> For instance,

29 is
quoted to demonstrate the use of the to-infinitive’.2® Moreover, young adults in

nts

television dramas and commercials—as well as reminding us of the long history

b

of ilocal cultural appropriations of ‘stories, moments and famous speeches’.

and BBC Shakespeare productions that circulated reasonably popularly in J

exacerbated by the lack of attention given to reading sizeable literary texts,

common where a choice is offered between studying English and American

https://eproofing.springer.com/books_v3/printpage.php?token=...7E-EaTMye-40RfGpTB8wflhrxdPGTHyf7jim__4WABsQFXWQ9P2HE-Q-RPd

of translations, istage and film: productions of Shakespeare in Japan—to this list
Furthermore, he cites various twenty-first-century examples of British theatre

in cinemas and on DVD. Rarer yet than these experiences of Shakespeare, but

any language, at ischool.*? Shakespeare is not necessarily a compulsory subject
at university, even for English/modern: language majors. This may be more

28

apan

n
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...............................................................................................................

.......................................

an Additional Language

made evident in this book.3? With the particular example of Shakespeare,

...................................

Shakespeare for Global Jinzai and English as

That learning English problematically involves westernisation has already been

Uchimaru established in Chapter 4 that the study of English in Japan since the
late 1800s onwards has been no different. This §westernising§ effect of learning
English—entailing coming under the influence of (among other things) the
culture of Europe and North America—is actively sought in certain contexts

Uchimaru’s description of the Meiji period’s equation of westernisation with
modernisation and imperial power to something I focus on in this section: the

26/04/2021, 20:43

idea that learning English (on the assumption that it is the iglobal: {ingua franca)

....................................

have for a long time been regarded ias a weak point of EAL in Japan (with

Japanese istudents EAL generally held to be weaker than in neighbouring

a perception that while educated Japanese people could read English, they

............................................

is a key aspect of “global jinzai’ or ‘globaru jinzai’. Otherwise known as global

..............................................................

countries).>> Gallimore notes that at the time of his arrival in Japan in 1987—
roughly three decades prior to the report Motoyama Tetsuhito cites—‘there was

https://eproofing.springer.com/books_v3/printpage.php?token=...7E-EaTMye-40RfGpTB8wflhrxdPGTHyf7jim__4WABsQFXWQ9P2HE-Q-RPd
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Japanese identity’ ahead of being a global citizen.>’

and its consequences for Shakespeare, includes an article by Motoyama,

This focus on particular aspects of, ior approaches to, EAL has been enshrined
in Japan’s education ppolicy. Evidence of this in higher education institutions,

who teaches Shakespeare as part of EAL education in iWaseda University’s

(MEXT)’s Committee to Form a Grand Design for Education and Research

possible’.3® Motoyama explains the effect of this report on the work and

content- and task-based classes is to ‘make students functional enough in

................................

commented that studying Shakespeare enhanced their understanding of the
culture and attitudes that have shaped English law.*! Umemiya Yu’s article

the same issue of Teaching Shakespeare icites a survey of school-leavers

including courses on Shakespeare.*? He has recently developed an online

.............................

fluency and spee

d43

Where Shakespeare is included in English classes in

https://eproofing.springer.com/books_v3/printpage.php?token=...7E-EaTMye-40RfGpTB8wflhrxdPGTHyf7jim__4WABsQFXWQ9P2HE-Q-RPd

the twenty-first century’s call for “education that makes discussion: in English

including ‘a tutorial-style class in Shakespeare’ since 2006.3° The idea of such

government’s concern and to explain their enthusiasm for studying English,

teaching activity with students reading aloud, then submitting audio recordings
of, and receiving feedback on monologues from Shakespeare to develop their

olobal jinzai—sometimes framed as a focus on English: as iskills: over content;

26/04/2021, 20:43

law

for

........

n
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...........................................................

......................................

enough or, rather, not functionally westernising enough.

Western Productions for Teaching
Shakespeare

Anglophone productions and adaptations of the plays dominated these

perhaps also predictable that the majority of productions were not just

Anglophone but western. Any attempt to explain the favouring of western

.....................................

................................

English.*® That is to say, the perceived westernising influence of these

students engage better with films of Shakespeare than with reading tasks,

competence’ rather than English as a ‘cultural and literary subject’—means that
Shakespeare, as a literary giant, can be seen as getting in the way of learning
English ifor professional communication.*> Some lecturers report being asked
not to cover Shakespeare, or have the time they spend on it, in their English

language’, specifically English for global jinzai, has split attitudes towards and
behaviours around teaching and learning Shakespeare in Japan, perhaps along

Given the emphasis shown above on Shakespeare for EAL and the Anglocentric

educators’ and students’ experiences of Shakespeare in the classroom. Given the
further value accorded to learners interacting with native speakers: in many

Shakespeare productions with reference to a lack of availability of non-western,

listen to native speakers: in order to improve their communicative ability in

productions is strategically courted by some educators. For others, however, the

26/04/2021, 20:43

especially as an introduction to or overview of the plot—something not unique

https://eproofing.springer.com/books_v3/printpage.php?token=...7E-EaTMye-40RfGpTB8wflhrxdPGTHyf7jim__4WABsQFXWQ9P2HE-Q-RPd

Page 10 of 48



e.Proofing | Springer

(1996); and Michael Radford’s The Merchant of Venice.*° Koizumi Yuto,

Women’s University, describes teaching Shakespeare, specifically 4

.........................

................................

53

The two occasions on which Machi Saeko recounts hosting a British

This is in line with rationales articulated for subject English as extending

students’ realms of experience, making them ‘open-minded’ and ‘flexible’,

https://eproofing.springer.com/books_v3/printpage.php?token=...7E-EaTMye-40RfGpTB8wflhrxdPGTHyf7jim__4WABsQFXWQ9P2HE-Q-RPd

from Shakespeare’s Globe, directed by Dominic Dromgoole (2010); the BBC’s
Hollow Crown (2012); the BBC’s Two Gentlemen of Verona (1983) in a version

writing about teaching at iWaseda University: Writing Centre and Komazawa

Society (1989) and The Man Without A Face (1993).°? Similarly, Morinaga Koji
shows iAnglophone films that quote Shakespeare as part of a focus on ‘The
Poetry of Film’ such as Sense and Sensibility and Mrs Dalloway. Marie Honda

taught The Taming of the Shrew drawing on American screen adaptations of the
play such as ithe Zeffirelli film; Kiss Me Kate, 10 Things I Hate About You,

westernising force in their lives: they are independently, avid consumers of
western ifilm: and this enthusiasm is used by educators to engage them with

western productions of Shakespeare is through touring Shakespeare: companies.

Shakespeare touring company, TNT, at Japan Women’s University: not only

understanding ‘themselves and the world around them’ no longer dominated by

26/04/2021, 20:43

and
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progressive, western thinking about

society in her statement that:

critical and sympathetic world citizens:’, ‘challeng[ing their] existing social

consciousness’ and addressing ‘issues of importance’.”® Machi observes that the

community’s fears about backsliding on their rights under Trump’s leadership of
America. Furthermore, she suggests they may have linked the production to

26/04/2021, 20:43

...the world has entered a new phase in terms of the concepts of gender, sex,

countries in Europe.>®

......................................

masculinity, and femininity; their definitions are becoming more varied and
flexible than they used to be. Unfortunately, LGBT rights and understanding of
transgender issues in Japan are relatively behind compared to the US and some

Supposedly, western-style approaches to gender: and sexuality: are cast by this

...........................

education expressed by Uchimaru, even if the outlook that studying

England by showing them photos of Shakespeare’s Globe alongside

https://eproofing.springer.com/books_v3/printpage.php?token=...7E-EaTMye-40RfGpTB8wflhrxdPGTHyf7jim__4WABsQFXWQ9P2HE-Q-RPd

resonances here with the historical aims for Shakespeare in Japanese higher

Shakespeare in Love. Furthermore, she looks at eighteenth-century Shakespeare
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awareness of the plays’ historical context, asking them to explore extracts from
Elizabethan sources, such as An Homily against Disobedience, as well as

61

Japanese Resources for Teaching Shakespeare

However, there is also evidence of the use of Japanese-originating teaching

Japanese higher education that counterbalances with the western: productions

and additional texts cited above. Obvious examples are the itextbooks: for

teaching EAL produced by Japanese publishers, including those with a literary

focus.®3 Others include haiku in Japanese being brought into the classroom to
read alongside Shakespearean verse and Japanese translations of Shakespeare.

edition, but popular titles in their own rights which incorporate Shakespearean
quotation or adapt his plotlines.® These include Seven Shakespeares and Seven
Shakespeares Non Sanz Droict by Harold Sakuishi, Black Butler by Toboso
Yano, Blast of Tempest by Shirodaira Kyo, Sano Arihide and Saizaki Ren, and
Requiem of the Rose King by Kanno Aya. Matsuyama perceives them as

https://eproofing.springer.com/books_v3/printpage.php?token=...7E-EaTMye-40RfGpTB8wflhrxdPGTHyf7jim__4WABsQFXWQ9P2HE-Q-RPd Page 13 of 48
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Shakespearean originals. For example, they criticise Shakespeare and his

with Japanese sensibilities concerning appropriate endings.®® That is, they

....................

Japanese settings for the plays; others are not, do not, and their work is

......................

................................

western: iaudiences’ fondness for tragic ‘bad-end’ plays, rewriting them to fit

Shakespeare.®” Gallimore uses :Anglophone manga Shakespeare editions from a
series by the British publisher Self Made Hero (perhaps inspired by the earlier,

Japanese-inflected only in the sense of following manga conventions which

Shakespeare.®® In return, the publicising of Japanese titles in an international,

26/04/2021, 20:43

Anglophone magazine contributes somewhat to the reach of iAsian Shakespeare:

Shakespeare, not as a global icon: through which Japanese higher education can

be westernised, but as a global icon receptive to localisation and Asianisation—

visual and audio-visual media: they include bespoke pedagogic resources.

........................................

................................

https://eproofing.springer.com/books_v3/printpage.php?token=...7E-EaTMye-40RfGpTB8wflhrxdPGTHyf7jim__4WABsQFXWQ9P2HE-Q-RPd

with the results being shared internationally, not just for domestic readers and

70

Umemiya describes, in his online lessons using Shakespearean verse to teach

their set speeches lest they pick up idiosyncrasies. Instead, students are given a
recording of the speech by an expert, Japanese, IEAL: speaker. These examples
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and Fukuhara critiqued.”! In fact, some of the students went further than th

....................................................

................................

Shakespearean Bawdy in the Japanese
Classroom

There is another way in which Japanese iculture is perceived to locally

..........................................................

Oki-Siekierczak describes early twenty-first-century Japanese translators’,
editors’, her own lecturers’ and her students’ struggles with Shakespeare’s
bawdy humour. She suggests that in Japan ‘it is still an option for lecturers
skip parts of plays that would be considered inappropriate, such as when

From personal experience, she recalls that:

In 2005, in Japan, I was taught by a male...lecturer, who seemed extremely

uncomfortable discussing Shakespeare’s bbawdy: side with one male and six

https://eproofing.springer.com/books_v3/printpage.php?token=...7E-EaTMye-40RfGpTB8wflhrxdPGTHyf7jim__4WABsQFXWQ9P2HE-Q-RPd

influence iteaching Shakespeare, offering some resistance to dominant twenty-

..................................................................................

.........................

eminent scholar had given us, it was remarkable to note that certain passages

26/04/2021, 20:43

eir

............

to
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were not covered...Our notes had the same untouched part: bawdy. In the

i9

Shakespeare, to ‘damage [their] image of the genius of Shakespeare’.”6

given the widespread availability of and lack of controversy around such

time (night-time). She writes:

topic:

In 2014, when I brought an abridged version of iRomeo and Juliet, without

https://eproofing.springer.com/books_v3/printpage.php?token=...7E-EaTMye-40RfGpTB8wflhrxdPGTHyf7jim__4WABsQFXWQ9P2HE-Q-RPd

the emphasis on the play was
extremely different. In front of three male and nine female students, a male
professor encouraged us to discuss innuendo in Mercutio’s jokes. Regardless of

However, Oki-Siekierczak questions the sustainability of the divorce between

as Shakespearean experts and authorities. Oki-Siekierczak also problematises
what she perceives as a double-standard around sex and scatology: in Japan,

in terms of place (particular sections of cities such as Kabukicho in Tokyo) and

Eventually, both parties came to acknowledge different perspectives on the

26/04/2021, 20:43
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.........................

.........................

accepted.

................................

literature, much like the manga and ianime creators cited previously by

Matsuyama.

when they saw Romeo and Juliet kiss, since kissing in public is taboo in

Japan’.”® These comments were made on an already muted version of the

https://eproofing.springer.com/books_v3/printpage.php?token=...7E-EaTMye-40RfGpTB8wflhrxdPGTHyf7jim__4WABsQFXWQ9P2HE-Q-RPd

with their first Shakespearean experience. The romanticism of this version
fulfilled their expectations. Later on, it was explained that all the problematic

omission deepened their understanding of language in Elizabethan plays and
culture, as well as my own understanding of their feelings towards the language

difficult for them to understand the idea that sensual jokes could be so openly

...............................................................

although it is not clear here whether the student was pleased or disappointed at
this revelation.”” Additionally, ‘many students shyly admitted that they blushed

audiences. It challenges expectations of what canonical literature and theatre

26/04/2021, 20:43
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but it can also engage istudent ‘audiences: as a novel educational and cultural

experience. Furthermore, even the apparent drawback of performing

perceived to iexperience Shakespeare’s ishimo-neta as problematic. Rather, he

perceived them to be inspired by it to readily participate in discussion and,
beyond that, to include consideration of the issue in their coursework: ‘Some of

[Shakespeare’s] sexual puns...Many of them wrote about the humour and wit in

the plays’.®! Motoyama’s students articulated positively the ‘challenge

..........................

99982

—the ichallenge Shakespeare’s iwestern: treatment of

........................................

values that his localizers attempt to renovate or dispel’.83 Motoyama perceives

his students 'embracing Shakespeare as one of the powerful global icons:

https://eproofing.springer.com/books_v3/printpage.php?token=...7E-EaTMye-40RfGpTB8wflhrxdPGTHyf7jim__4WABsQFXWQ9P2HE-Q-RPd Page 18 of 48
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................................

Teaching Shakespeare

This section attends to the way in which pedagogies for Shakespeare: are

Western- and Japanese-Style Pedagogies for

26/04/2021, 20:43

it does exist as a reasonably popular extra-curricular activity, if somewhat

western pedagogical trends.

Umemiya’s experience teaching a course titled ‘Theatre, city and

.........................................

audience participation’ with the familiar theatre set-up in Japan ‘of

https://eproofing.springer.com/books_v3/printpage.php?token=...7E-EaTMye-40RfGpTB8wflhrxdPGTHyf7jim__4WABsQFXWQ9P2HE-Q-RPd

secondary to sports.®® Furthermore, Kodama Keita describes the way in which

death of Polonius)—an exercise taken directly from the Black Cat abridged text
of the play, part of a series of graded readers designed for EAL students.?? In

offers a first-hand exploration of the difference between his teaching methods

and those used to teach the ‘previous generation’, including himself.?? As an

contrasted Shakespeare’s plays as ‘inherently contain[ing] the possibility of
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......................................................

ones lined with sheer washi paper rather than glass, created an effect

...............................................................

is one of the means through which Shakespeare is {Asianised and some

resistance to Shakespeare as a westernising force demonstrated.”>

spirit of inquiry’.?® Discussion was popularly associated by some of the

.................

..........................................................

asked [their] classmates the questions they prepared, and facilitated the

also instigate discussions in English: themselves’.”® Motoyama writes that

https://eproofing.springer.com/books_v3/printpage.php?token=...7E-EaTMye-40RfGpTB8wflhrxdPGTHyf7jim__4WABsQFXWQ9P2HE-Q-RPd

the audience’.”! In such an environment, he explains: ‘It is rather rare for the
audience to laugh during the performance and they are reluctant to participate

... created design images for the costumes and the settings...they pointed out
the advantage of using the style of buke house (a place lived in by the people
with authority at the time), which has a garden, multiple buildings for masters
and servants. They also claimed that the Japanese classic shoji windows, the

94

.................................................................

Several educators mentioned the use of small or whole group discussion in class
as part of their pedagogy, stimulating students ‘to ask questions’ and display ‘a

the plot and difficult expressions as well as discussion topics. The students

discussion; [so] this became an opportunity for them not only to engage in but

26/04/2021, 20:43

92
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make a better husband, whether one’s family name can or cannot be easily

experience, the intended profession of many of his students (law) and the

.......................................

......................................

................................

than to seck a single and definitive one.!%

In a contrasting vein, Honda wrote about her experience lecturing at Toyo,

the Second World War. Such returnees to education were studying on non-

says:

................................

comments on worksheets. Then the representative of each group asked the

because Japanese students are not taught how to debate and express their

https://eproofing.springer.com/books_v3/printpage.php?token=...7E-EaTMye-40RfGpTB8wflhrxdPGTHyf7jim__4WABsQFXWQ9P2HE-Q-RPd

‘Heated discussions followed questions as to whether Romeo or Paris would
discarded, and whether parents should or should not have the kind of authority
Capulet holds over Juliet’.”® He portrays discussion as flowing easily—refuting

stereotypes and contrasting with other accounts of iteaching Shakespearei to
Japanese students. Factors explaining this might be his substantial teaching

possible interpretations iof Shakespeare, by readers and film directors; rather

degree programmes. Unlike Motoyama’s experience with classroom discussion,

practised by students in her classes, and explains the way that she adapts her
activities to these. She describes the dearth of student questions during sessions
and the relative scarceness (or novelty) of interactive small group teaching in

education.!®! After introducing the plays to be studied on the module, Honda

I assigned the remaining weeks’ classes to group presentations of six or seven

questions or gave comments. However, this discussion did not work very well

criticisms, they do not want to voice them in public because they care about
what other people think of their opinions very much. Therefore, at the end of

26/04/2021, 20:43
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the class, I collected some interesting questions or comments from the
worksheets, put them together in a handout, and distributed them in the

handout, and it motivated the other students too.102

................................

Japanese English classrooms that I have visited. She finds a way to meet

some of the songs in the play to liven up the atmosphere and improve the
experience. [The class] were especially moved by the
unfaithful Proteus’ serenade to Silvia, that is, moved with a compassion

Affinities Between Japan and England

s—or ‘equation approach’—is traditional in Japanese

https://eproofing.springer.com/books_v3/printpage.php?token=...7E-EaTMye-40RfGpTB8wflhrxdPGTHyf7jim__4WABsQFXWQ9P2HE-Q-RPd

following class. The students whose ideas were chosen were glad to see the

In this instance, Honda elaborates a way of finding, what is for her, a workable
compromise between western-style expectations for critical thinking about

ticket’—some comments on their experience of the class, what they learned,
what they liked and any questions they have—is a widespread feature of the

with his Shakespeare class, redolent of iHong Kong’s: tradition: of singalong
parlours and Japan’s hi-tech take on them, karaoke: ‘We ... learned and sang

for Julia’.194 Such performance activities, bonded the class through a shared,

overcome cultural and linguistic difference in his teaching of English studies

26/04/2021, 20:43
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(eigaku).%% The idea of likeness troubles that of an east/west binary. Both

..........................................................

cultural links, be it the number of times the two countries have voted together at
the United Nations (the strongest compatibility or any states), the palpable love

of British designers on the streets of Tokyo, a shared reverence for their

respective monarchies, or a mutual attachment to the works of Shakespeare’.107

In the classroom, James Tink describes the way in which ‘a discussion of
Falstaff’s question “What is honour?” allowed the class to explore ideas of

known as the samurai code] are popularly understood’ and analogies drawn
between the two through discussion of Falstaff’s incarnation as The Braggart

................................

drew a comparison between Shakespeare’s§ Duke of York and the sixteenth-

century warlord Date Masamune, affiliated with Sendai where the campus is
located. Like York, he switched his allegiance to the emerging power (in this
case the Tokugawa Shogunate) in order to preserve his domain.!'? Tink’s

students proposed further analogies between Shakespeare’s: thistory: plays and

Japanese literature: ‘the canonical 13" century poem Heike monogatari

describes a civil war and the ruin of the Taira Clan, who are presented as
corrupt but nevertheless courtly and refined’. For Tink’s students, ‘it provided a
way of thinking about the allure and tragedy of King Richard [II, 14™ century],
and the pathos that can be attached to ideas of a defeated, distant past’ in both

countries’ nationalisms.'!! Thus, his students effectively refute understandings

of Shakespeare as a westernising force on Japan in favour of asserting an
existing cultural similarity or ‘special relationship’, finding similarities between

26/04/2021, 20:43
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.........................

these norms in modern-day: Japan. Honda focused on concern about the

birth-rate. Her article is a rare but valuable insight into an instance where

number of her students retreating further into their echo-chamber. They

masculinity and femininity, and a sustained moral panic around deviations from

purportedly increasing ‘number of the so-called herbivore or grass-eating boys
[who are] not interested in having girlfriends’ as well as the criticism young

teaching does not go as planned, where teaching activities do not achieve the
intended learning outcomes with unqualified success. While Honda had hoped
that teaching the play would raise discussion of this topical Japanese issue and

and gender politics in the play and Japan, it instead resulted in a significant

26/04/2021, 20:43

113

continued to prefer readings of the play that gelled with their own, iconservative

always so cool and calm so Kate came to respect him. I reflected on my

less like Petruchio...[He] is too much, but some women may prefer such a

finding an affinity between issues in Shakespearean iddrama and modern

Education

Readers of both this and Chapter 4 may have noticed several continuities

https://eproofing.springer.com/books_v3/printpage.php?token=...7E-EaTMye-40RfGpTB8wflhrxdPGTHyf7jim__4WABsQFXWQ9P2HE-Q-RPd

behaviour and decided to become such an elegant lady like Kate’.!!4 Another
suggested: ‘A man generally wants his girlfriend or wife to obey him more or

selfish but manly, strong men guarding women [sic]’.!!> Honda suggests that

De-Centring Shakespeare in Japanese Higher
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some bowdlerisation. Meanwhile, the palpable sense of a deficit model of

Japan, so prevalent among the Meiji- and Taisho-period: policymakers that

Uchimaru cites is only occasionally still visible. For example, it is sparingly

26/04/2021, 20:43

invoked by some of the educators in this chapter to critique social iconservatism:

in Japan.'!7 Perhaps the starkest difference between this chapter and the
account Uchimaru gives is the greater weight placed latterly on perceivedly

westernised?’, on occasion, yes. Sometimes this effect appears to be positively

received, even sought, in a way that echoes Yang’s ‘Shakespearization of

..............................

celebration of his authority in many sectors of modern Asian cultures’.!1® For
example, his authority as the pre-eminent figure in shaping, and supremely

skilled user of, the English language: is harnessed by some EAL: educators here

in a way that strongly resembles a key approach of the CUSF organisers in

chapter three. Study of Shakespeare’s play-texts, or extracts thereof, often

entailed the use of iwestern productions as well as additional anglophone,

western texts being brought into the classroom. This does not reflect well the

..............................

western countries alike, and the quantity of Shakespeare from beyond ‘the

centre’ available (often free-of-charge, online for educational use). However,
these productions were sometimes actively preferred for their westernising

social, cultural, moral and romantic norms, as well as to fire-up ‘western-style’
discussion and literary criticality.

Nonetheless, any suggestion that teaching Shakespeare contributes to a

https://eproofing.springer.com/books_v3/printpage.php?token=...7E-EaTMye-40RfGpTB8wflhrxdPGTHyf7jim__4WABsQFXWQ9P2HE-Q-RPd
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pedagogies for teaching Shakespeare in Japanese higher education, the

incorporation of dramatic and discussion activities in the classroom was

Shakespeare, routinely constructed as a western, literary luminary. In terms of

explained with reference to their perceived status as western methods well-

26/04/2021, 20:43

terms of the teaching of Shakespeare.

Critics of the term ‘globalisation’ argue that it effectively equates to

homogenisation along iwestern: lines, repackaged as something more

century, as it was for James Brandon writing from Japan in the 1990s, that

https://eproofing.springer.com/books_v3/printpage.php?token=...7E-EaTMye-40RfGpTB8wflhrxdPGTHyf7jim__4WABsQFXWQ9P2HE-Q-RPd

Mahbubani: describes as an outcome of iglobalisation: has not yet arrived in

‘life
[and education] for tens of millions of people in Asia’s cities is an inescapable

chapter, using the case of Shakespeare, educational research and Asian studies
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more generally, draws attention to the way in which this mix may not be

......................................

rankings and the cross-sector advent of the ‘Asian century’.!?> The way in

consciousness and practices—is an avenue for future research.
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